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A study was conducted to identify a list of 
pedagogical competencies and evaluative criteria based on the 
performance requirements of the vocational specialists who coordinate 
the education of handicapped learners in Georgia's new secondary 
level Vocational Education Awareness Program (VEAP) . Performance 
roles which served as a basis for competency categorization were 
developed from the job description for vocational specialists. These 
performance roles are (1) Establish local VEAP program, (2) 
incorporate administrative strategies for program, (3) formulate 
instructional design, (4) select and apply instructional strategies, 
(5) evaluate learner performance atid progress, (6) perform guidance 
and counseling functions with learners, parents, and teachers, (7) 
participate in, public relations activities, (8) establish "Cooperative 
triaining stations, (9) evaluate local programs, and (10) ^maintain and 
improve professional competencies, one hundred eighty-seven 
competencies were rated by vocational specialists. The/top 25% were 
contained in Role ,1, and the third largest were conta^ed in Role 3. 
This report includes a review of [the literature, description of the 
methodology, presentation and interpretation of the complete 
findings, and summary, conclusions, and recommendations. The 
instruments used in the study are included in ' appendixes. (TA) 
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IDENTIFICATION OF COMPETENCIES AND RELATED EVALUATIVE CRITERIA / 
FOR VOCATIONAL EDUCATION TEACHERS SERVING HANDICAPPED LEARNERS 

CHAPTER I 
INTRODUCTION 

Background of tho Study 
The question of whether all learners have been provided the oppor- 
tunity for a quality education has been posed in the past decade. As a 
result of this ^inquiry many protests a^gainst the inadequacies existinf^ 

in this country's educational system have been voiced. 

/ ■ . . 

V 

One aspect of this country's educational system which has received 
strong criticism is vocational education. For many years vocational 
edu/ation has been limited to a small number of learners, and in ispme 
educational systems has not been offered. Thds inadequacy has been over- 
come to a large extent because of a strong effort by the citizens of this 
country who encouraged the federal government to support vocational edu- 
cation programs. One may conclude that the positive results of voca- 
tional training have been recognized by the citizenry as an integral 
part of education for all^ individuals . ^ 

More recently concern has been voiced that career education is not 
being adequately provided for in this country's educational system. ' 
Like vocational education, it has also received strong ^lipport from 
federal ^dollars 'for development and implementation., lloweyer, due 



to the educational philosophy of Americans, career education has suf- 
fered some -serious setbacks and much work is yet to be done hefore it 
is satisfactorily im'plenented • - . 

Another goal which has existed siitce the bepiinninp of fomial 
education is the provision ' o f quality education for the handicapped 
leamex, however, only limited success has been achiev^ed, Special 
education has taken the leadership in providing an environment xJberein 
the handicapped learner could dev.elop educationally. Special education's 
focus on handicapped learner : cmphasir^ed the acadeiric arer of edu- 

cation, but Ipas provided little if any training -for necessary vocational 
skills and work, adjustment. .Only through a totally interdiKcinlinarv 
educational curriculum can the learner become a self-sufficient produc- 
tive member of society. 

Vocational education has been charj>ed with the responsibij iry of 
fulfilling the vocational needs of handicapped loarr^ers, ^luir^erous new 
and innovative programs have been developed to serve the handicapped 
learners vocational needs, Hoxvever, these pvoprams are truch like 
special education programs in that they address only one seerent of 
the handicapped learners needr^. and not the total learner. 

Only limited attempts have been made to develop proj?:rams v.^hich are - 
designed to educate the handicapped learner totally, (ie., academically 
arid vocationally), whereby the learner can-become a self-sufficient 
productive individual upon coirpletion of training. One «vucb nrorram 
i Georgia'? n ew Vo ca t i ouc^ 1 Fc < ■ a t i nn Avnrcv. ( ■ s s ^'t r y r:-: ■ ^ ■ ' ! / r ) • m j. t i a t ed 
•in ?2 r-omprrhens'' ve b i '^h F'^hocT-; in the 'iprin"^ of "97/ . 7b If fjr^' edu- 



and ^caiJemic skills (the total learner) and, thereby, become employable 
in a chosen occupation,, and (2) that the handicapped learner, once 
employed, wiir-ultitnately achieve satisfactory vocational ad.iustment/ - 
• The two major problems' which have faced this program from the 
. beginning are as follows: (1) developinR<=a. set of procedures; 'to follow 
^.in (or be perfonjied^ in) the development, impleirentation , "and evaluation . ^ 
of the Vocational Education Awareness Program;' (2) the training of 

unique vocational educators (ie., Vocational .Specialists) to conduct ' 
the program for secondary handicapped learners. 

q 

. The first major problem, that of identifying and verifying a set' ■ 

'of procedures, has been attacked" from the very beginning of the program. ' 

Through a joint effort by the Vocational Specialists, Dr. Freeman Eads, 

■the University of Georgia, and Don Hogan, State Department "of Education, ° ' 

a systematic program design has been defined and will be impleijiented in' 

a training workshop July 28 through August 15, 19>5. The, major elements 

for the program include the fallowing: (1) each classified handicapped 

learner will be educationally assessed both vocationallv arid acadepiically, 

and an educational prescription will he developed based on the assessment 

data and the educational options in the' school and comrnunity; (2) once 

the educational prescription is written, the handicapped learners will 

■ ■' ■ / 
be mainstreamed in regular academic classes to develop the necessary 

academic skills to enter into a vocational clyster, as detailed in the 

prescriptions; (3) once the necessary acadWic skills are developed, 

along with identified behaviors and attitude mollifications, the handi- ^ , 

capped learner will be placed in a specified vocational cluster until ' 

the learner has developed to the highest functioning level possible: 

(4) upon development of the skills in the vocational cluster, the " , 



learner will be placed in a cooperai:ive 'training . station; and (5) a 
three year, follow-up will be^ conducted on each handicapped l^arn&r, 

^The following structural schematic developed by Doug Gill, 'Voca- 
tional Specialist, will provide the reader with a pictorial view of 
thie systematic program design, ' . 
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,The second major problem facing VEAP is th^ development of a 

training program for the new Vocational Specialists. This pt^oblem, 

although extremely important, could not he solved until the VEAP 

prpgram' 3 elements were defined and a job description was developed 

for the Vocational Specia-^list . With the completion of these objectives 

.itjwas possible to begin the development of a training program for the 
\ j ■ • . . ^ , ■ . ^ , 

ifew. Vocational Specialists, 




The first phase of developing a training program for the Voca- 
tional Specialist was the identification and the verification of the 
pedagogical competencies and evaluative criteria required for assessing 

the degree to which the competencies have been developed. 

/ 

i2he Division of Vocational Education, College of Education, Univ^r- 
sity of Georgia adopted the competency-based teacher education theory 
and process and is currently striving to develop all new training pro- 
grams, and modify all existing training programs' to the competency 
based educational^ theory and process. 

Purpose of Tlie Research Study 
The research study was designed to identify and verify an initial 
list of pedagogical Competencies to be demonstrated by each Vocational' 
Specialist and to specify criteria to be used in assessing the identic , 
fied competencies. (Section B. Developmental Program, State Project ... 
No. 5A05.) 

The competencies to be identified were classified as those 
specifically performed' by the Vocational Specialists in fulfilling 
the duties of their positions. Oeneral competencies performed by all 
vocational teachers not appropriate to the specialist duties were 

excluded. The related criteria for assessfnent of the cornpetencies 

■ / ■ ■ , . 

were to be stated in ^behavioral -terms. »Obtaining (descriptions of the 

learners, Vocationa^l Specialists^ and descriptive itif ormat^c^^^oncem- 

ing" the Vocational Eduaa'tion Ava^oness "Program xcas another purpose of 

the study/ ' . ^ " * , 



* * ' ^^.iectives of the Pesjea r ch F?tudy 

•The research 'Study was desij>ned to -fulfill the followinfi: ohiectlves: 

(1) to ^describe the population ofvlearn^rs , Vocational ^Specialists and 

j ' ^ ' ^, <^ ' ' , ' ' . { ^ 

the Vocational Education Awarenes^ Program: (2) to identifv an Initial 

listing of pedagojjical cor^petencies to he c^enonstratec^ >v eac^ Vocational 

Specialist; (3) to verify this initial list of competeneit^s usinf^ the 

Vocational Specialists as the panel of e^fperts: anr^ CA) to develop the 

related' criteria for assessinent rif each compatencv identified. ' 

The, objectives of the research study v^ere fulfilled hv seneratinj^ 
answers to the fqllovTint> specific research nuestions: 

1/ T^Jhat are the descriptive characteristics of the learners heinp 
served hy the Vocational Fc!ucation Awareness ^topxbx^I 

2. What a^re the descriptive characteristics of the Voc;^tional 

* V ■ ' » 

Specialists? 

' . t ' : ' • . 

3..*T-7Kat are the descriptive charact-eristics of t^c Vocational 
< 

Education Awareness Program? 

4. TvTiat are the performance roles under which the competencies 
. should be clustered? 

/ 

5. J\1iat are the pedap;oe:dcal competencies to he included in an 
initial list descrihinp, the performance ohiectives of the 
Vocational Specialist? \ 

■ 6. What decree of importance wil] the Vocational PneciaMsts 

place on each of the competencies? , \ rj 

- ■- . ^ ■ f. 

2. "How frequently do the Vocational 5?pecialists perform t^e com- . 

patencies as they are suhmitted tinder their respective roles? 
8. T^Jhat method is more appropriate^ for^evnliiatinp. the Vocational 

Specialists Performance of the competen.cies.? » 

■ ' ' ■ 12. ■ _ • ' ^' ' 



9. What is the most appropriate time period for evaluating the 
Vocational Specialists for each competencv? '\' . ■ 

Definition of 



The following terms were defined for Liu ' ..ch study. Pother - 

terms uaed In this, study were considered to be self-explanaitorv, " 

' » * ■ ■ ■ ■ ■ ' 

Vocational Education Awareness Program (VEAP) - an Interdlsclpilnarv 

.approach to a secondary level exploratory , prevocatlonal, vocational . 

|ind related services program for handicapped learners designed to 

'S^slst the learner ln.*becoming* a self-sufficient , productive member . . .. . *- 

of society, / ^ r. ' I ' • 

' ■ ■■ < ' ■ ■ * 

Vocational Specialist (Specialist) - the coordinator of exlstlnj^ school 

V and' cbiranunity resources for thd^'deve] opment and' imT5] ementatlon of the 

prevocatlonal, exploratory, arid vocational program cf^siCTed to' assist 

' the handicapped learner in becoming; a self-sufficient individual. ' 

Handicapped Learners - .learners who because of^'itheir handicapping 
condition are unable to succeed in vocational programs, designed for 
learners without such handicaps:, the handicapping conditions are cate^*^ 
gorized as ^) communication disorders,/ 2) mental 'deviation, ?) sensory 
handicaps, 4) neurologic, ^orthopedic, and other health impairments, and 
5) behavior disorders.. i ■ " 

^Competencies (Performance Objectives) - knowledges, skills, and affec- 

. ■ ■/■,.'.■ 
tlve behaviors to be demonstrated by. the Vocational S?>eclallsts which i 

are derived from explicit conceptions of the teacher roles',, stated in . 

measurable terms_and--made Ibubllc in ci?lvance; sets of kripwledges,, skills . , 

and affective -behaviors of the Specialists -believed to be essential in 



facilitating the achievement of the Jiandicapped rearriers. 

Role - a major function or duty of the Vocational Specialist under which 
general and more specific competencies' are identified an^ classified. 

Evaluation Criteria - behaviors listed under each competency usin^ t-ho 
Taxonomy of Educational Obi ectives (Bloom, Krathvahl, 196^) serve 

as- the evaluative criteria; performance of these hehaviorSs will indicate 
the attainment of tHe competency, 

■ ■ ^' • 

. Competency Verification - the importance assi.ened to each competency by 
the Vocational Specialists usinp a five point scale. " 

. Assumptions . . 

The assumptions made in this research study were: (] ) thkt the 
list bf 399 Vocational Education Teacher Competencies developed hy 
the Division of Vocational Mucation,- College of Education, Universitv 
of Georgia, was'a sufficient base from which to hepin initial identifi- 

cation of teaching competencies r^iiired of the Vocational Specialis'ts ; 

/ A • -'■ /' . - , . . ' ' 

(2) that the job description of the Vocational Specialist, as developed 

jointly hy the^University of Ceorgia and the State r>epartment of Educa- 

tion was adequate for determining performance roles of the Vocational 

Specialists; and (3) that the 22 Vocational Specialists would he the 

most knowledgeable group to respond to the questions asked ahotit ^each 



* ''v Limitations ^ 

' • ■ " * ■ , • ' . '■■'■*>'..* 

The limitations of the research study were : (1) that the partici- / 
1 ' ■ • • . ' ' * * ' ' " . 

pants' included the 22 Vocational Specialists in the State o^ Oeorpia: 

.(Vocational Administrators were not included due to their lack of know- 

■ ■ ■ ■ " , • • 
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ledge about the new position.) (2) that the findings from this research 

study were used only to describe, compare, and explain, and in no way 

. <j . . . * , 

were they used to make personal value iud^ements as to the effectiveness 
_of—a_p,arjbicular^ V ocational S p eciali st : and nV.th at no immediate attempt' 



was made to .develop curriculum, preser or inservice, from the findings 
of this research study, but„ that h ii an iipt will be made in the future. 

Organization of the Presentation 

' 7 

The remainder of the research ''study is subdivided and presented in 

four chapters. Chapter TI, Peview of the Literature , consists of related 

■ ■ ■ ' ■ / • ■ ■ . • ' 

literature that supports the need for a study of this nature and that 

' ■* / * . . 

focuses directly on competency-based teacher education programs which 

are intended to meet the needs pf handicapped - learners. ■ . 

.9 - • . ^ 

Chapter Illt Methodology of the Study , includes all procedural " 

. information related to the study • This chapter includes the following 

types of information; an introduction, design, procedural methods, 

instrumentation and data collection, analysis of data and a time s'che- 

dule of events • ' ' . " . 

Chapter IV, Presentation and Interpretation of-r^the Findings , in- 
■ c ^' . " ■ ■ ■ ■ ' ■ 

eludes; the total analysis of n:he data and states the results and findings 

of the study. The results and findinf>s of the study arp stated both quali- . 

tatively and quantitively , and are presented in the form of tables and 



--wrirten explanations. 



The last chapter of this study, is Chapter V, Summarv, Conclusio ns , 
a nd Recommendations . This ^chapter is a culmination of the preceding chap- 
iters, and .provides an overall summary of the stu^v. 

The study concludes with the Bibliography and Appendix section. The 
Appe^ndix section will- include a copy of both instruments used in the studv. 
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CHAPTER II . 
REVIEW OF LITERATURE 



."1 . ■ . . \ 

A review of the literature concerning competency based teacher . 
education as it relates to tfee role of vocational education in meeting 
the needs of the handicapped learner was undertaken. This review had 

four broad objectives: (1) to support competency based teacher educa- 

■ ft, 

tion in vocational education; (2) to support the use of the Taxonomy of 
Educational Objectives Cognitive Domain (Bloom, 1956) 'and the Taxonomy 
of Educational Objectives Affective Domain (Krathwahl, 1964) f he 
development of learning isjjectives ; (3) to support the. developniu of 
training programs for -he purpose of prepar.±ng secondary level Vvca- 
tional Specialists to \"uKrk with handicapped learners; and (4) to 
support' the method used for identifying an^ verifying the competencies 
for the Vocational Specialists. . ' 

In an attempt to substantiate the significance of this study, the 
following indexes, abstracts, and reviews of research were exaraiaed: 
Dissertation-Abstracts I=H=eraart^ona-l- " ERiC , 'l.ncYclopedxa^o^f~^ 
Research , and Educa.tioraal Index , No. attempt: has been majde-ttT'Be^ all- 
inclusive^ in this lir^i are review; however , current trends in voca- 
tional education are jiscrtified, / * 
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Competency Based Education 
Vocational education must provide teacher education programs which 
are in touch with and responsive to the defnandis of the ''real world". 
Teachers must possess those skills and ahilities needed to develop and 
-THiQ.vld^e_^e_d,ucatibnal programs which are relevant to our changinj^ society 



and which prepare students to cope with these chanj^es (TTouston and,,Fowsam, 
1972). As the skills and abilities necessary t- onteif occupational areas 
become more and more specialized the. demand for responsive and relevant 
vocational teacher education increases. Vocational education programs? 
must help teachers develop the skills and ahilities necessary to meet 
thes^ responsihilities. Competency h?ise^ teai:>^er educat-^'on provides the 
means to do this (Houston and Fowsam ^72: Jahnsdn and 7hearron, 1P71) . 

There are numerous characteristics o'F conpetencv based teacher educa- 
tion programs which distinguish them — — traditional teacher educa- 
tion programs. Some of^ these character -^j^jti^s are: (1) learner achievement 
more closely resembles needed ioh sk5l1:s: f?) evaluation is criterion- c 
referenced ^ (i.e^ , the learner's acV ' eTeireT^i: is compared to the comple- 
tion of stated obiectives and specific ' crir^^ria); (V) entrance reqpi'^e- 
ments (Johnson, 1972). these character isrrtics are common to most compe.t<tacv 
.based education prograins but have sper irii ^ nificance for the Vocational 
Education Awareness Program. The Voc?^/i nnal fducation Awareness Prograr 



by nature of its focusing on a variet r. [L-r rners with varied abilities 

proach. This approach nust be capable of nrov dinp. the ^"ocational Spe- 
cialist with relevant and . meaningf ul ler^-~ni ^^^ .experiences x<rhich di^ectlv ' 
relate to the needs of 'ttie handicapped JvMnver. This i s accomplished bv 
tailoring learning experiences around ^vou .^od iob skills and by providing 
relevant field experiences for the Vmr.-jiti r" ! ^Specialists . 
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Taxonomy of Fducational Ob.lectives 
The structure provided hy the Taxonomy of Educational Obiectives 
as developed by Bloom and Krathwahl is educationally and logically 
consistent (Payne, 1974). The Taxonomy represents an educational' 



"""systefiTTecau^se 

veloping curricula and selecting learninp, experiences. The Taxonomy 
is logical because the categories are defined and can be subdivided. 

Although the Taxonomy reduces the disagreeiPent aT^oXit the descrip- 
tors used to indicate competencies and behaviors, thi5=? is not the pri- 
mary function. The functd.oh of the Taxonomy is the systematic ordering: 
of behavioral observations (McDonald, 1^72) . The arrangement of cate- 
gories or levels in the Taxonomy reflects the relative- placement of 
the -categories or levels with respect to each other in only one way. 
Figure A, (page 13), shows this ordering of the categories 'for ,tbe , 
Cognitive Domain. . , / 

The Taxonomy offers a wide variety of possible obiectives. This- " 
variety of objectives allows for flexibility with regard . to course ' 
structure which is "invaluable in higher 6dtif ation- (Hronlund , 1970). 
Instruction in higher education shoul^ focus on a 3.arge domain of 
cognitive behaviors, which is possible when emploving the Taxonomv. 

_A^iur.ther_a_d3tanj:age_ls_^^ objectives of instruction and 



\ 
\ 
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Figure A 

Taxonomy for the Cognitive Domain 
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Vocational Specialist To Work ^Hth Handicapped Learners 
Special programs at the secondarv school level designed to meet 
the needs of handicapped learners who are presently unable to success- 
fully achieve in regular school programs have beeur almost' non-existent 
(Kruppa, 1973). Kruppa (1973) presents the following two reasons as an 
explanation for this situation: . . 

1. Most teachers in special education have been trained to 
work at. "the primary- level . 

2. Most teachers presently working with handicapped learners 
at the secondary level have either been trained" to work 
at the primary level or. have' been subject matter special- 
ists who have taken limit^^d course v'ork in the special 
education area. ' * 



with handicapped lejs=mers at the secondary level is questionable. The 
teachers* lack of trr-.^ining at the secondarv level mav be ^ reason whv 
learners are not demonstrating academic galns 'as a fisrrctlon; of special 
class- placement (Sparks and Yonnie, 1969).. 
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In" the past vocational education /teachers and special education 
* ■ . • ■ 

teachers have demonstrated little or no' cooperation in their efforts . 
to provide adequate educational, services to meet the needs of the handi- 
capped learner. Neither had the skills required to meet the needs of 
the learners vhich would permit them to achieve to the maximum of t,. 'r 

.... Spez lal education "7^e^rseBne3^~41-d—nQ-t-hav-e-^ vorf? Monfl'^ sJjcills 
and vocational education personnel did not have the txainlng to under- 
stand the learners* limitations and capabilities (Fruppa, 1973) i: 

■ Vocational education has more to offer persons v^itb special needs 
than any other area of study, hut vocational educators need special 
preparation to meet the needs of these learners 1P68) . Other 

authorities in vocational education have also expre^ised a need for 
training to meet the needs of hamdicapned learners CTisdall,' l^Mi 
Brennan, 1968; Freels , 1967)'. With proper^^aininH vocational educa- . 
tion teachexs would have. the means to help these handicapped learners:^ 
become self— sufficient individuals. 

Methods for Identifying ancf Verifying Competencies 
The methods used for identifying and verifvinj? the competencies 
and performance obiectives are similar to the methods used bv others . , 
in attempting to develop competency based curricula for teacher education 
programs (Catrell, Bennett, Cameron, Chase, Molnar, Nelson, .1971 i 
Johnsorv^ Shearrcjn,^ Stauffer, 1968; Scott, 1975). Initially a review 



of -the three studies listed above was :ronducted' in an effort to deter- 
mine j the core competencies required b^r all vocational education teachers-. 
From ..this list, the components which v^^re relevant to the ^^ocational Edu- 
cation Awareness Prottram were delineated and ad;=intc 
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Catrell et, al, (1971) suggests the following general procedural 
■■ - • . • ' 

method for competency identification: ^ 

1. The identification of performance oh.iectivt 9 (competencies) 
by introspection and interview techniques of occupational 
analysis, ^ ^ 

r n ' ' ""^ 

2. The competencies identified thrbuf^h occupational ailal^^s 

should be verified by teachers in the field and teacher 
- educators-,— - , , 

3. From these perforniance ohjectives core competencies ars: 
identified for the development of a teaching curriculum, 

4 A task force of professional teachers and teacher educators 
make an appraisal of the importance of the competencies. 

The mEr±iod used for this research s,tudy-' included all four procedural 

steps 13.S recommended hy Catrell and others, 

. . ' SIIMMAPY' 



The revie\7 of literature vas undertaken to assess the value of ' 
competency based teacher education as it relates to the role vocational 
education plays in meeting the needs of handicapped Iramers - Compe- 
\tency based teacher education appears t::*o be the. most aT^nrdpriate method 
^f fulfilling the existing deficit of qualified vocational ed'acation 
"teachers who can meet the needs of handicanped learners. TTilsv approach 
^is especially valuable for vocational education because of the flexibility 
which^is inherent in competency based teacher education ■ programs , 

The c^petency based . approach can be applied to . the training -of 

learners. Vocational education can ass-fst these snecial needs learners at • 

'X ^ 
the secondary level in becoming self-sufficient, working members of society. 



Authorities in the field of vocational education have expressed a desire 
for vocational education teachers to have special preparation to facilitate 



the development qf their expertise In asslsta . np-ed learners 

at the secondary level. ^ 

It appeared to the author that the Taxonomy of Kducation^rl Ohiectives 
by Bloom and Krath^ahl provided the rrost lo^ica] 'and svstemtic method to 
identify competencies and indicating behaviors for. the develooment of a 

competency based program* * ■ ,> 

^_ ■ ' ■ ■ ^- ' ■ <^ 

In addition, the literature review indicated that the proceciural 
method used in this study was appropriate for the identification and 
verification of these competencies and indicatintr hehavlors. 



/ 
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CFAP.TFP 111 
METHODOLOGY OF THF STTIPV 

■ ^. Introduction . v - . ^ 

The i;ian or-^oal-of— thd-s-st-udv--was-to--id^ pedaj^o^ical 



competencies and evaluative criteria based on tbe performance retquirements 

. . ■ ■ " / 

of the Vocational Specialists vho coordinate the education of handicapped • 

learners in secondary public schools. In attempt inji to accomplish this 

goal, the study focused on identifying and verifvlnR a set of competencies 

and descriptive behaviors depicting what a Vocational Specialist's Aoh 

description is as a basis for a future nreservice traininjs^ program. This 

section contains a description of the methods used to identifv and verJfv 

a set ""of competePcies with their evaluative criteria. 

In developing a training., program for the ^^ocational Specialist, 

it appeared that obtaining information concerning their educational ex^ 

perience as well as obtaining information about the ■] earners thev work 

with would be very helpful. It was thought that this dejscriptive data 

would provide information concerning such Questions as, '^T.That is^ the 

most frequent handicapping condition presented bv the learner?", and 

"What is the mo'st frequent area of teacher training represented by the 



Vocational Specialis^ts?" 
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Design of the Stu dy . 

—7-^; ... 

A descriptive survey design was used in this research project.. The 
;desi-g^-represented--an~e^^fecH^^^mea^^ assessing the perceptions of 
the Vocational Specialists participating in VEAP. The descriptive sur- 
vey design, classified fey Van Dalen. (1966), is considered to be an 
efficient method to answer the type of questions posed' ;in this study. 

_^ • Subjects 



The 22 Vocational Specialists ..who participated^ in' thi^s research, 
study consisted of .10 males and 12 females, with a ihodal age of 25 to 
29 years and. with the two oldest people being in the 45 to 49 years 
category. Sixteen of these people were white and six were black. Fcfur- 
teen participants held bachelor degrees, six held master's decrees and 
two had obtained educational specialist degrees;, all were certified 
teachers in the State of Georgia. 

The 386 handicapped bigh school (i.e., 9th-12th gradeMearners 
• ' who. were subjects in this study consisted of ^69 males and 116 females. 
.There were 213 Caucasians, "169 blacks, and one American Ind/an in the 
group. The most frequent (i.e., mode) han'dicapping condition was the 
educable mentally retarded child (i.e., 141). Host of the learners 
came from the lOth and the 11th grade level (i.e., 123 males and 114 
females) . « 

r " At this time (May 1975) additional students have .been added to 
. ^ case loads, making a new . total of approximately ^550 learners. In 

ad'dition one of the original 22 Vodational Specialists resigned from 
the program. This change means that descriptive information concerning 
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.the "learner, Vocational Specialist arid Votatidnal "Education ^vfsreness 
Program was based oh the original 22 participants and tHe information ' f 
^ concerning competency verification was based on tfie remaining 21 individuals. 

. • Ingt rumen t Cons t rue tiojn . ■ , 

' A list of competencies from the ''Enabling Competencies SJtudv" com- 

piled and validated for vocational education teachers hv the Pivision of 

■ Vocational Education, University -of Ceorpia was employed as a source for 

. ■' ' ' ■ . J 

the present stuc^y. The tollowing. 11 roles fr£)m the "Enabling Competencies 
Study" were used as a basis for identification of the VEA"P -set ^of compe- 
tencles : . , . . . * 

" 1. Plans and devel^s programfs) / . ^ - ' 

2. Participates in the organization and management of program(s). 

>r- 3. Plans and develops Instruction. • - 

A. Selects and applies instructional strategies. 
5. Assesses student performance. - v 

6\ Provides guidance .and placement services,. ■ o 

7. Maintains .and improves prof esffional competencies. - 
. 8;- Part^.cipates in public-relations activities. ' . ' 

J 9^ Coordinates in-school instruction with on-the-.idb apd community 

experiences. . ^ o ^ " 

. 10_. Assists in the development apd operation of stiident vocational ; 
experiences. ^. . " 

11.. Assists in evaluating, program* ' 

Witbin this framework of roles were llstf^d general vocational ^ 

education competencies identified specificallv" for vocational education . 

teachers . ^ : " 

^ The following 13 functions listed under tbe iob descriptiop for ^ 

the Vocational Specialist served as a basis from>v7hicb the 10 roles in^' 

■ . ' ■■. ■ * ^ .- 

1. Plan and prescribe, irf cooperation with the student, parents 
an^d appropriate school staff, exploratory, prevocational, 
vocational, guidance, and otber related programs and services 
and'/activities. for ''handicapped'' students. 

' 1 2. Provide group or individualized instruction to .handicapped stu- 
dents in areas relating to personal devel opment , iob development, 
career lexploration, and other are^ afflicting students planning, 
preparation and entry into work settings or occupations. 



3. Provide resource assistance to schopl oixploratory , prevoca- 
tional, an4 vocational instructors -and other appropriate 
school personnel in fulfilling- the ■planned programs and . 
activities for handicapped students. 

4. Identify and develop on the-job training sites or other work- 
training experiences for handicapped students' including the 
placement, supervision, and evaluation of 'students. 

5. -Identify and secure the necessary Ancillary services fapili-- 
tating the 'vocational development of- handicapped students 
from school, community, city or state resources.- - ~ 

6.. Monitor the progress of handicapped students partici'pating\in 
exploratory, prevocational, and vocational programs and ini- 
tiate appropriate adjustments in learning activities as needed. 

7. Provide le^,dership in the ' selection^ acquisition, and utili- ; 
zation of materials and other^. resources needed to meet the 
special vocational development needs of the/ handicapped. ' ^. 

8. Plan and implement, in cooperation with instructors, guidance 
personnel, and other appropriate school staff, in-service 
actiyiiiifes designed to facilitate vocational development 
activities and services benefiting handicapped students. 

.9. Provide leadership for curriculum evaluation in exploratory, 
prevocational, or vocational programs and related areas to 
meet the^pecial needs of individual, handicapped students. 



10. prganize, • schedule, and conduct appropriate school-community 
^ advisory committee activities dealing with the vocational 

development and placement *of handicapped students . 

11. Provide school liason activities* designed to secure parent , 
community and business support of planned programs and 
services . 

* ■ . ■ ■ ■ ' . • 

1-2.. Participate in the cooperative planning and implementation 
of school programs and, services of special education, voca- 
rtonai education, and vocational rehabilitation. 

^ 13. Direct the expenditures of vocational funds specifically 

^allotted in support of the program for handicapped students. 

The questionnaire entitled, ^'Vocational Educational Awareness 



Program Developmental Study, 'Set I ," vas organized into the areas of 
School, Learner, Specialist, and Community Data Questionnaire. As 
indicated by- the title, data covering the Vocational Specialist ' s 



background -and experiences, his or her coiranunity, and the learners in • 
their program was collected in November, 1974*/ A copy of this instru- 
ment'" is presented in Appendix A. 

*• The questionnaire entitled, "Vocational Educa'tion Awareness Program 
Developmental Study, Set II, Competencies and Behaviors of the Vocational 
__Sp_.eclalistV^was-njsyeid~'to verify the competencies developed for their posl 
^'tions. The instrument was organized around the fdllovinp; 10 roles which 
-were developed from the .iob descri ption' f or the Vocational Specialist : 

I'. Establishes the local VEAP. program. . \ 

2. Incorporates adrainistrative strategies, for program, j 

3. IFprmulate instructional design. =^ v. 
— ^^4. Selects and -appi^-ies instructional strategies. 

5. Evaluates learner performance and progress. 

6. Perform guidance and counseling functions with learners, 
__. pare ts, and teachers. 

7. Participates in public relations activities. 
; 8. Establishes cooperative training stations. 

9. Eyaluates local program-. > 
' 10. Maintains and improves professional competencies. 

The 187 items on. the questionnaire were the competencies identified 

for each role with behaviors included only as an explanatorv aid. The j 

participants made four responses to each item in the following areas, of 

inquiry. A five point LiV.erit scale titled, Degree of Importance, 

used to measure the Vocational Specialist.* s perception of the importance 

of each competency. The Frequency of Performance area was emnloyed to 

determine how frequently the competencies were performed. The "Method of 

Evaluation was used to obtain the Specialist's perception of -the best 

method of evaluating the Specialist ^'s^ performance of each competency. 

Finally, Time of Evaluation, was?inc]uded to determine the most anpro- 

priateJ time (eg., during pre-service training, internship, etc.) to 

evaluate the Specialist's performance of each competencv". A copv of 

thiis instrument is presented in Appendix B. - ' «s/ 



Procedures , 

«» • . 

Efforts to, describe the population of A^ocationar Specialists and 
the learners they were teaching hesan with the administration of the 
"Vocational. Educational Awareness Program Hevelopmental Study," Set I, 
Questionhaire," which was mailed to 'the 22 participants., This Instru- 
ment included itenjs such as educational level, experience, etc. of the 
learner and the Vocational Specialist. This instrument vas completed hv 
the Specialise in November, 1Q7A, with one hundred pefcent return: becaus 
of this p.xcellent return no follow-up was necessarv. ' 

Identification of competencies began with the 'senior researcher, 
two graduate assistants and a.select^ed group of A^ocational Specialists 
reviewing the 13. functions listed in the ioh destription of the Voca-r- 
tional Specialist for handicapped learners. This review culminated in 
rewriting and reorganizing these ' functions into 10 roles representing 
the Specialist duties^and responsibilities which served as a structure 
. within which competencies and behaviors' (^Serving also as evaluative 
criteria) were identified. 

identification of competencies continued with a perusal of an 
existing set of 399 general vocational education competencies developed 
specifically for vocational education teachers by the Division of Voca- - 
tional Education, University of Oeorgia, presented in a ^inal Report, 
Grant Number: 5326, The Vocational Act of 1963, KPDA Part V, "^entitled, 
"A Consortium to Determine and '^Provide Performance-Teased Vocatiqnal 
Competencies for. a Baccalaureate Degree ^rade and Industrial Education 
Program". (This Consortium was funded by the Oeorgia State Department 
of Education, and the U.S. Department of PealtK, Education, and Welfare.) 
A committee consisting, of the senior researcher, two graduate assistants, 



and selected Vocational Specialists identified those competencies of the 
original (399) vocational teacher' set. that were appropriate for the VEA"" 
Program and made additions, deletions, and/or modifications as .necessarv- 
lf.sing this list as a base, competencies were included or excluded dependinc; 
on their relevance to the knowledges and skills required for the Vocational 
Specialists. Certain of these items were obviously quite aj^propriate b.ecause 
they focused on teaching, counseling, and/or administrative skiJJLs. Others 
were obviously inappropriate because they were not relevant to the duties 
expecte^ of these individuals (i.e., setting up a shop, improving trade 
skillsi etc.)- Competencia^ unique to the Vocational F^pecialist were iden- 
tified and included in this list. J^Jhen this list was compiled, it was sub- 
mitted to a selected group of Vocational Specialists for approval and /or 
■ » 

suggeisted modifications and additions- Interviews with individual Voca- 

tional Specialists and State Department^ personnel provided information 

. ^' . ' j ■ ■ ■ 

for additional refinement of the list. 

All Vocational Specialists were informed that an attempt was being 
made to develop a (competency based training program at the TTniversity 
of Georgia and that some of them would be asked to aid in this.effrt- 

A stratified sample of 10 Vocational Specialists v^as. then assembled 
to assist in the further identification of the competencies - 

These individuals participated in several meetings with the senior 
researcher and two graduate assistants in an effort to identify and 
determiner^ the^ appropriateness of the competencies. Tn addition they 
worked individually and in Dairs to make further revisions ancl then 

. ■ - • r ■ • ■ * . 

forwarded these to the researchers at the T^niveVsitv for further scru- 
tiny. ' 



Itt writing and revising crnnn^iirencies the basic form '^f Bloc-n's 

x^axonomy of Edrjc^^tional 0bje9;rz:3!^es Cognitive Dc- (19'^ ) and K~rathwahl ^ 

Ts^XOM-omy of -mcational Objectrrr^es A fective Domain ' '^-'^ > were ased. 

. rc^ fi^ecifT, ca.. ly, the hignesL ^^v^l behavior formed tr.e corapete^icy, 

n5>?bi lower level objectives s as the Behaviors (when performed 

' indicate that the :compet has been attained). 

.^rathwahl (1964) describes taxonomy of educrjirional objectives 

ir :he following manner: 

"The classification scheme is hierrarchical in nature, that 
is, each category is asstimed to involve behavior which is more 
complex and abstract than the previous category. Thus the cate- 
gories are arranged from simple to mote complex behavior, and 
from concrete to more abstract behaviors." (p. 272) 

The researchers wrote the identified competencies in a similar 
manner. That, is,' the competency was the most complex or abstract be- 
havior. The lower level behaviors (i.e., more simple and/or concrete . 
behaviors) were then identified and-"l-is ted "a't an appropriate level 
according, to the. hierarchy of the taxonomy. 

The researchers took the view that a competency was a comprehen- 
sive statement to be used to identify appropriate subject matter areas 
' or skills whereas behaviors are viewed as specific statements that 
more explicitly describe what can be done to satisfy the competency. 
The behaviors then serve as criteria by which the., competency may be 
evaluated. In essence the list of behaviors serve as the evaluative 
criteria in this research venture. . 

The latest revision of the competencies was $ljen compiled into 
a 187 item questionnaire and administered to all 21 of the Vocational 
Specialists for verification. This instrumeiit entitled, "Vocational 
Education Awareness Program Developmental Study, Set II, Competencies 



and Behaviors of the Vccatic c^lai.! was presented to the 

participants at -a meeting in , Tef^r^la. A return rate of one 

hundred percent was obtained an i^t^rcais:^' this no follow up v-as 
necessary. At this juncture one 5" ec:--: .Lv-^t had dropped out of the 
original 22 member proup. 

Analy. ^ata 

The data for the study werf tr^; -jvd with the use of non-narametric 
statistics. The main statistical . u^Is rsisted of frequency distrihu-- 
tions, percentages, measures of titr ' Tendency, and rank order proce- 
dures. . - ' 

The analysis, of the data is -yMTLzed into the followinf^ sections: 
(1) Descriptive information conaen-lnc^ handicapped learners, Vocational 
Specialists, and the overall pro^rnr , (2) Rank order of the importance 
of the competencies based on the ine^m ratings j^iven bv the Vocational 
Specialists, (3) Mieasures of central K-'^^riev/cy was used to present infor- 
ination concerned with frequency of c—rn^Hr^ncv per^omance, the best 
method of evaluation for thecompeteTicrii- . and tbe best tiine for evalua- 
ting competency performance. ^ 

/ ■ ■ ■ 

■ ' Time Schedule 

The activities involved in thi.-3 Tesesrch stmriy are put into i)er- 
spective by viewing the foUowinp sequential time schedule; August, 197A 
to October, 1974 - project staff develvrped a set of roles and an initial 
list of competencies which were £ ranged in logical order x-jithin this 
framework; November, 1974 - questionr,^>ire concerning learner-, ^^ocational 
Specialists and program' data was collected: Peceiriber 3, 1974 - first 
meeting with selected Vocational STjednlists to examine this initial 
list of roles and competencies to ^lirrt: their suggestions for additions 



deletions and/or modifications , srt this time the selected Vocational 
Specialists were organized into small groups dyads and triads^ - to 
continue, work on assi^ed , rales amd competencies: January and February, 
1975 - additional meetings T.-ere b^eld with selected Vocational Specialists 
CO further refine the listings of roles and competencies: March, 1075 - 
project staff reviewed the identified roles and conpeteTicies making 
any reouired additions, deletions , and/or modifications in an attempt 
to make them acceptable for presentation in questionnaire fprm to the 
^entire group for verification; April 21 and 22, 1Q7S - questionnaire 
form to the entire group for verification at a special workshop meeting: 
May and June, 1975 - data analysis completed; and ^^^ovember and December, 
1975 - final reports written. 

. . ■ 



CHAPTER IV 
Introduction 

The purpose of thxs research project K?as to ident±fy snd verify peda- 
gogical competencies specific to tiie duties required of a Vocational f^pe- 
cialist who works with secondary leva] handicapped learners. In addition," 
this research project collected demographic data describing the poDulation 
of learners, the Vocational Sp,ecialist and the Vocational Awareness Program. 
This was undertaken to zive dinectitrr. to coi^petency identification and to 
obtain support for thci^e compenencies that were identiSed. - - 

However., to simplify the nresentaticm and interpretation of the Eindin^s 
of this stuG?:-, this chsDter is divided into tvro sections. The first section 
presents deracfgraphic information in ,ai\ attempt to answer the following spe- 
cific research questions: . ^ 

!• What are the descriptiv-r characteristics of the learners 
being served by the Vocn:tional Education AvTarenesrs Fto^ram? 
, 2. What are the desc.rirrive characteristics of the *"ocational 
Specialist? 

4 

3. What are the ch^acteristlcs err r'He Vr: ' rational F^r^ucation 

Awareness ProgrHm? 
The second section, coiraetency identif icajrion and eraJ.uation, Dresemts 
the data in an attempt tro answer the remaining ^research /miestions. TTiese 



research qtresrions were 

4. What aire the pe f o-rmarjL T'Ces: under which the ccnn'oetencles 
shciilc: be clustered? 

5. What ^-.-e the pe^iagogica- r^crrap^titencies to he incliiired in an 
initd£.l list desc-ibirrn t:- n^rf onnaj>^re oh.iect±r?es of the 
Vocatii mal Specialist?- 

6. X^That i:3p,ree of i.:ni?ortaTic.e the Vocational r.r-ial. ii^t 
place each of the coiirrpeterr^ ef?? 

7. How frequenrly do the Vnr.ationsl f^pedalists rjer^' jirm the 
competencies as the:T are suhsuned under their resTiective 
roles? 

8. T^Hiat method is -most appr-iDriat? for eval:rratinp t^'e Vocational 
^Specialists' performance of tee cormetencies? 

9. What is the most apirrr— late tim^ pssridd for evaluatin:^ th^ 
Vocational Specialisrn ' performance nf each rnripetencv? 

Sect L.-'^ I: beTTTop:rap-n— Datr- 
Legrner Information " 
The pirrpose of th:fi3 -r4GC ^to ^^^zher dsTT^^rsnhic information , 

concerning -he popularrxci. lesmrrs . The f3ta pr :?f:ent6?r in this section 

0 

answers the question^ VTiat are 'be ciQs^crclvrzl^-e c::h.<^^' ^3Cterlf?tics of the " 
learners beiing sein^en by the T-trBnronal FGuc^txrrr. ^;v.•TTellef?:??, Program? 

The learner population t?f v-ni VocatioTttLl Educntion Awareness Proj^ram ; 
consisted of 116 females and 269 itales: the ^aioritv of ^jr^ch were within 
the 16 to 17 year old range (i.e.., 59.6^) leaving 22.5'^' arr 15 years or 
below, 'The largest number of learners were in tr-e tenth and eleventh parades 
(i.e., 123 and 114 respecti-^/elv, for^ a tolral cnf f^l,^'^'^: the' remaining 
/learners were divided almo'^t ^'^fT^KaiHv hf^^^p-en the nir^''- and tenth grades 



r 



(i.e..., 70 and 76, respectively : "^three learners T-erv timclasstfied'^ . 

The gr-oup's m^a.n inrslli^ence auotient x^as 7f^ :rith a"st:andard 
devi3tion ox 1A.6. The iTiinimuin score obtal- wc^^ • wirh t>9 hi:^hest 
being 128, This lar^^ aimount or variabillt can He a-:ttrlrutJed tro ^oup 
inembers, but it mustr bre adtded that these ^ccref; rsn^ie from a nuimber of 
different intellie;ence lests and that this infcr^j-tion was not availa- 
ble for ap-Droximately 17 nercent of the learners, which also adds to 
the variahility of rhese scores. 

Even though there v/as variability vfthin rre scores, t^^ ^data 
was consistent in that the mosr freauent hstidicsnrpin^ conditricm was 
mental retardation and the intelligence auotient was T". "^;e 

reader should see Table 1, Hanclcapping n.^?ssif^ "prions, on T^ase 3n 
of this report for the distribution of I^:.ilrners within eacbN-C£,te^ory* 

Grade equivalence levels, recorded : v T'-nntbs, were obtained in 
reading, inath, and a composite measure. " information is liTtrited' 
in scope for two reasons: (1) a lar^e nor-'^V • ris. \% observ5::t±r)ns: 
and (2^ the uncertainty c-crncemlnr: rlT > arrd ^r^tbod of Tneasurement 

'of these areas . Measures r~f centrsi :ande~~ cv -^or reading include a mear 
pf 59.4 months, a standard creviiitior of V: nonrhs, x^rith a minimum 
grade equivalence of 6 months and a in^ixiTrim of months (with 
miss±ng observations). The compr^site ^^rade equivalence levels.- shtDwed 
a. m&an of 56»6 months, a standard de^n.ation o^ months \vith a- 

minimum level of 12 months airt^i a rnax^TT^rm leve" 128 nonths (144 mis- 
sing observations). Thef?^. ^t^:; r. consistent n the TO dsta indi- 
cating much variability anonp th learners. 

The percentage of ntrmebound learners was ]^ 6 -41 of . In 

addition" to this, 64.6 percent: (248) iised the pnr lie school bus syster^. 



.TABLE! 
KAKDICAPPlNG CLASSIFICEIOJ?* 



HAIJDICAPPING 

mim 



PERCENT OF TOTAL LEARNERS. 



Kfinsally retarded 

Wucable retarded 

Learning disabled 

Seriously emotionally 
disturbed 

Orthopedically 
. handicapped 

Visually handicapped: 

Partially sighted 

Blind 
Hearing Impaired; 

Hard of hearing 

Deaf 

Sjeecb impaired 

r 

Other health 
Impaired 

"fioiti-handicapped 



12 
141 

73 

49 
19 



10 



14 

14 
41 



3.1 
36.5 
18.9 

12.7 

r 

4.9 



2.6 



.3 



2.1 
.5 

3.6'' 
3,6 

10.6 ' 



TOTAL 



■ 384 



* Two of the 386 learners were not classified 
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Approximctely 17 percent of the learners use automohiles or Tnotorcycles 
as a means of transportation. As "Expected, this data indicates that a 
majority of the learner population depends on a means of transportatiion 
other than their own* ' ! . 

Vocation al Spe cialist Information 

The following information is pre.sented as an answer to the following^ 
research question: T\niat are the descriptive cKaracteristics of the Voca-- 
tional Specialists? 

Of the original 22 Vocational Specialists there were 10 males and 12 
females, 16 of whom. were white and 6 of whom were Mack. No other race 
was reported. Thirty- two percent were in the 25 to 2^ vear a^e, bracket, 
36/percent in the. 30 to 39 year age Vraclcet, 1^ percent were in the 20 to 
24 year a^e bracket with the remainder in the 40 to 49 year a^e bracket. 
Fifteen of the Vocational Specialists, were married, six were single, and 
one was divorced. < 

The 22 Specialists all held bachelor.'s degrees and were certified to 
teach in the State of Georgia. Six obtained master's degrees and two had 
obtained educational specialist degrees. The maioritv obtained these degrees, 
at lafge state colleges or universities (64 percent). Thte most frequent " 
area of specialization in the highest degree obtained was in the area of 
special education but there'*" appeared to be various other areas of speclali- 
zation which are depicted in Table 2, Subject Area of Highest Oegree, on 
pagk 32 of this report. 

A irfajority of the Vocational Specialists have taught vocational educa- 

'■■ ■ ■ ' u 

*» • ' ' ' 

tion courses f;our years or less. In addition, 5^ percent have had a minimuirt 
(9f two years teaching experience with handicapped and/pr disadvantaged vouth 



TABLE 2. 



♦ i 



SUBJECT AM OF HIGHEST DEGREE 



SUBJECT AREA 



Bhysical Education 
Home Economics Education 

0 

Counselor Education 
Special Education 
English 
* Science , 
Other 




Percent of Specialists 



' 4.5 
lib ' 

■ni. 

4.5 ' 

' 4.5 
45.4 



total number of years of teaching experience ranged from .'^2 percent 
having 10 to 29. years experience, 'in addition, , 63 percent of the Voca-'. 
tlonal Specialists; had no administrative experience. 

Vocational Education Awareness Program Infarma iiian ' 
' followlngvdata describing certain unique . aspects or'the Voca- 

tional Education Awareness Program. This data- was, presented to answer 
the follo^ring research question: I-Jhat'arp the clikracterlstlcs of the 
Vocational . Education Awareness' Program? ■ . ' ' 

The success of this program depends' to a large extent on the support 
received from various disciplines since this Is an Interdisciplinary 
approach which requires the active cooperation of the- community. Industry, 
Students and their parents,, school, administrators and faculty. 

Ffom the data In Table 3, Expressed- Program Support, on page 341 of . 
this report, the majority of Vocational Specialists Indicate that the 
various disciplines support the Vocational Education Awareness Program. 

Eighty-two perc5ent of the. Vocatiohal Specialists indicated their 
program was based .in a" sinj^le comprehensive, high school while the re- 
jnaini^g 18 percent were based in a system-wide program (I.e. , more than 
one school) . . . . ' ' . 

■ . / ^ ■ ■ ■ 

To allow for greater flexibility In program implementation and operp-^ 
tlon, the Vocational ^Specialists were placecl on an extended work week of 
^0 hours. Table .4, Vocational Specialists' Weekly Calendar^ of Activity, 
on page .35 of this report, contains the average number of hours devoted 
to the various pxo.gram activities. This information, indicates that teach- 
in^was the most frequent activity engaged in by the . Vocational ^^pecialist. 

■* ' .. . • . . u 



TABLE 3 

EXPRESSElD PROGRAM SUPPORT ** 



Special Education* 



' 9 



Adininistrati-on ..Community. Industry. , Faculty Students Parents 



10 

2 



4 

12 
6 



4 

10 
7 
1 



5 

13 
3 



7 
11 
3 

1 ■ 



7 

13-< 
2 



1.9 



1.6 



2.1 



2.2 



ne missing observation a- ^" 

ikert. scale goes from.l (extremely supportive) to 5 (rejection) 



2.0 



1.9 



1.8 
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' ■ \ • TABLE 4 

VOCATIONAL SPECIALISTS' WEEKLY CALENDAR OF ACTIVITIES 



ACTIVITY 



teaching ^ ' 

Counseling. 
Job Placement 
Interdiscplinary 
Home Visitation ■ ^ 

Instructional Preparation 
Learner Evaluation 
Moiiitering and Tutoring 
Program Developmenf 
Public Relations (in school) 
Public Relations (our. of school) 
Coordination, Job and School 
Record Keeping 
Transporting Learners 
Extra Dutiies 




STANDARD DEVIATION 



5.9 
2.7 

9.1' 
. i .'3 

. r. 4 

1.5 

1.8 

1.7 

10.4 

'1.0 

2.4 

2.3 

1:3 
2.2 

2.0 
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Section II: Competency Identification and Verification 
Performance Roles, Identified Competencies, and Indicating Behaviors 

This section is presented to answer the following two research 
questions: (1) What are the performance roles under which the compe- 
tencies should be clustered? and (2) What are the pedap;dgical compe- 
tencies to be included in an initial list describing; the performance 
objectives of . the Vocational Specialists? / 

The Performance Roles which served as a basis for cotnnetency cate- 
gorization were developed from the fob description for Vocational Spe- 
cialists as presented by the Georgia State Department of Education and 
the Division of Vocational Education, University of neorpia. These roles 
were an outgrowth of the fob descript±on of the Vocational Specialists 
and served as a logical framework 5.7ithin which the competencies were ' 
identified. Table 5 on page. 37 of this report presents a list of these 
Performance Roles. " . 

The identified ^list of initial competencies specific to Vocational 
Specialists and their ^indicating behaviors are presented, in Appendix B. 
In this list the competencies are clustered by roles and all raw re- 
sponses were Included. 

Competency Verification 

The 187 competencies from the "Vocational Awareness Program Develop- 
mental Study II, Competencies and Behayiors of the Vocational Specialist 
Questionnaire'Vwere rated, by the Vocational Specialists. This was under- 
taken to answer the question: Kliat degree of importance will the Voca- 
tional Specialist place on each competency listed? The mean ratings were 
ranked from low to high (the lower the mean the better the rank) and are 



TABLE 5 
PERFORMANCE ROLES 



Number 


' Title ofi Role 


1 . 


Establishes Local VEAP Program t . 


2; . : 


Incorporates Administrative Strategies for Program ^ 




Formulates' Instructional Design 


4 " 


Selects and. Applies: Instructional Strategies 


5 


Evaluates. Learner -ierformance. and Progress 


6 


Performs Suidahce c?Td ^Counseling Functions with Learners, Parents, .and Teachers 


7 ' , 


Participates in Public Relations Activities ' 
Establishes Cooperative Training Stations ^ . "" 


"8 


•9 


Evaluates Local P/ogram . ^ 


10 


Maintains and Irnproves Professional Cdiripetencies 



48.. 



ERIC 



3P 

presented in Table 6 beginning on page 39 of this report. 

The data analysis revealed mean values on the Importance category 

on the 187 competencies ranging from l.QflO to 2.571. The Importance ' 

/ ■ - ■. . . 

level code ranged from "extremely Important" with an assigned value of 
1, to "unimportant" with an assigned value of 5. These results Indicate 
that 163 Itemg were assigned a value of 1 (extremely Important) or 2 
(highly important). The large number of high values being assigned mav 
have occurred because of a lack of sensitivity In the scale that was 
employed (i.e., of the five choices on the scale, ^our dealt wltfi dif- - 
ferent levels of -Importance while only one dealt with unimportance) and 
the homogeneous nature of the rating group (i.e., all the raters were 
^ Vocational Specialists; no vocational administrators, supervisors, or 
teachers of any type were considered). ""H ' 

The top 25 percent of the ranks contained 46 competencies, of these, 
23 competencies were contained in Role in entitled "Maintains and Improves 
Professional Competencies-" These items were concerned with teaching 
Intexpersonal behavior and social values such as valuinj? learners as 
individuals, respecting the learners' ideas and hellefs, hein^ aware 
of personal, biases and inadequacies, valuing initiative, resourcefulness 
and dependability, and etc. 

The second largest number of competencies found in-'the top 25 percent 
were contained in Role 1, entitled "Establishes iJocal Vocational Fducatioh 
Awareness Program." These eight items were concerned with such activities' 
as selecting and organizing handicapped learners to he served, designing 
referral methods, and selecting learners- 

The third largest number of competencies found in the top 25 percent 



- ' ■■■ • 
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TABLE 6 

0 

CoitiDetencie*? Xanked in Orrlp'r of Tmnnrtance 
from Lowest to Highest Hat es^^Mean 




\ 




oaipetency Numb er 


Competency Statement 


fean 


' , Rank 


.Role \ 


y ■■ ■. 


Seliact learners to be served by. program 


1.000 


■ 1 . 


1 . 


. - 154 - ■ 


Value-, learners as individuals 


1.048 


2.5 


10 


.158 


Value Rapport and empathy for learners ^ 


1.48 '.: 


2.5 


10 


■ M / . 


• Categorize learner to he served by program 


1.095 


'5.0 ./ 


1 ■ 


' . 53 . • ■■ . 


Diagnose individual learner's handicapping condition(s) 


1.095 


5.0 


• 3 .' 


-. 173 •■■ 


Value initiative and resourcefulness 


1.095 


5.0 


10- 


■ •. - 5 ' 


. Formulate, program budget 


1.143 


12. 0' 


1 ' 


■ ■; l2 : 


• Select interfiscip] luary te^ meiiiiers 


1.143 


12.0 


' '\ 


52 


Prepare a program of study , 


1.143 


12.0 


3 


80 


■Develop' an open, non-threatHning environment 


1.143- 


12.0 


A 


■'81 •: 


Develop successful lea;rning' expHriences for each learner 


1.143 


12.0- 


k'- ■ 


155 • . 


Be ^evoted to honest and fair teaching practices 


1.143 


.12.0 


10 


• ■ ' 156 


Sesjfect learners' ideas and belief 


1.143 


12.0 


10 


161 


Value dependability in self and others' 


1.143 ' 


12.0 


.10 


164 


Value responsible behavior in self and others 


1.143 . 


12,0 


10 


172 


Value loyalty in relationships with others 


1.143 


12.0 


10 
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- , MORIMCE TABLE — Continued ; 






r 


1 

>mpetency Number ' 


- ^ ' y 

Competency Statement 


Mean 


^ajtk 




176 


V^lue completion of tasks 


1.143 


12.0 . 


10 


6 • 


Compile job description of Vocational Specialist • ^ 


1.190 


22.0 


1 


.51 


Develop instructional objective. 

0 ■ ■ 


,1.190 


22.0 




54 • • 

■ ■/ . ■ 


5 

Determine individual learner *s educational needs 


1.190 


22.0 


' . 3'' ' 


163 
16&^ 


V^lue patience, sympathy, and understanding 

Prefer a positive attitude in relationship with learners 


1.190 

■1.190. 


■22.0 
22.0 ' 


10 


170 


Value emotional stability in self and others 


1;190 , 




.■ 10 


171 


Value a productive working relationship with othets 


1.-190 


22.0 


10 , 


.175 • 


Value seriousness of purpose 


1.190 


22.0 


10 


180 


Value the- ability to rnanage interpersonal relationships . 
confidentially . 


1.190 


22,0 


' 10 


11 


Organise an interdisciplinary team' 


1.238 


32.5 ■ 


1 


15 


Design learner referral methods . ■ 


1.238 


32.5 


1 - 


18 

/ 


Relate local program to administrajiion and faculty 


1,238 


. 32.5 


1 


63 


Formulate Individual personalized insj|ructlon3l prescrip- 
tion ■ ■ ^ . * . 


1.238 


32.5 


3 


.66 


Utilize remedial instruction 


1.238 ^ 


32.5 


4 


107 


Relate effective pre-employment skills to learners 


1.238 


32.5 

r 


6 



f 
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IMPORTAIvCE TABLE — Continued 



impetency Numh r 


Competency Statement 

^ ■ . . ■ ' 


^ean 


^ "ank 


Pole " 






Relate information on educational and employment oppor- 
tunities and requirements to learners 


1.238- 


32.5 


6 


157 


0 


Examine personal, mistakes and inadequacies 


1.238 


32.5 


10 , 


165 


/ 


Value sincerity in self and ^others 


,1.238 


32.5, 


10 


167 


\ Examine personal prejudice ' o , ' 


i.238 


32.5 


10 


177 




Value the ability t-o influence others in a positive, 
manner ' 


1.238 


32.5 


lo 


179 




Prefer optimistic viewpoint 

• ' ' ' ■ ' \ ■ .-'V- 

Develop procedure for meeting^the.. needs of individual 
learners by instructional prescri'pftion ^ 


1.238 


32.5 


10/' 




.59, 

1. 




1.286 


41.5 


3 




93" 




Apply individualized method of imparting instruction 


1.286 


41.5 


4 




.01 




.-^Evaluate students ' work habits arid personal traits 


1.28'6 


41. 5^ 


5 




L60 




Value the Jjnpi^j tance of .being prompt 


1.286 


41.5 


10 




L62 




Value self confidence and poise 


1.286 


41.5 


10 




174 


■ i 


Value qualities of leadership in self and others 


1.286 


41.5 


10 




'SO 

■ 1 


•*> . 


Develop instructional' goals ' 


1.300 


^5.5 


. 3 . . 




L24 


<• 


.^'^lect co-op training station for individual 
iearner ^ 


1.300 ' 

c- 


45.5 
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. IMPORTANCE TABLE — Continued 



Competency Number 


Competency Statement - 


^^ean. 


^anV 


T?ole 


■ 3 


Foraulate elements o'f the program 






1 


, ( 


Construct specl|lc goals for program: 


1 1^*^ 


-'J. • J 


1 

1 


13 


Design orientation process for interdisciplinary team 
members 


1.333 


51.5 . 


1 


16 


Formulate learner selection criteria 


1 . 3'1'1 


.J ± t .' 


1 

.1. 


26 


Maintain learners' program records 






0 

/ 


58 


UtiliEe qualified persons or agencies to diagnos atvpi-- 
/cal learners 


vl'.,333 ~' 


51. 5 




68 


Apply personalized instruction 


1.-333 


51.5 


/» 


96 


Plan procedure for evaluating learner performance 


1.33'^ 


■5T.5 




.98 .. 


. Selects evaluative methods and instruments based on 
individual learner performance objectives 


1.333 


51.5 


5 


102 


Analyze evaluative data for each individual handicapped 


1.333 


51.5 


5 


• 1 , 


Apply State Guidelines to local program 


1.3«1, 


f'2.5 


1 


2 


Analyze assets and limitations imposed bv local program 


1.3fi] 


fi2.5 


1 


25 ' 


Compile individual learner's personal folder 


1.3B1 


62.5 


n 

. 


39 ■ 


Modify instructional materials and equipment for indi- 
. vidual learner's needs'. 


1.381 


62.5 





57 
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I>tPORTANCE TABLE Continued 



Competency Number 


Competency Statement 


^^ean 


k — 

'^ank 


T^ole 


57 


Determine learners readiness for instruction 


1.381 


62.5 




103 


Organize evaluative data for each Individual handicapped 
learner 


1.381 


62.'^ 


5 - 


130 


Compile tasks for selected occupation 


1.381 


^^2.5 




131 


Organize training plan for a selected handicapped 


1.381 


^^2.5 


8 


133 . 


Familiarize the learner^ with the co-op training program 


1.381 


62.5 




147 


Determine program Tnodifications based on evaluative 
Information 


1.381 


62.5 


9 


159 


Value the importance of dlsplavln? courtesv and tact 


1.381 


62.5 


10 


183 


Be loyal to school policies and lep3l regulations 


1.381 ■ 


• 62.5 


^-^ 


62 


Determine academic functioning level for entry into 
selected instruptlonal options 


1.400 


69.0 


3. ' 


20 . 


Select resource persons in system to- assist with program 


1.42Q 


76.0 


1 


22' 


Develop a lisu of required instructional materials, 
supplies, and equipment 


1.429 


76.0 


1 


46 / 


Develop procedures to enhance the learning environment 


1.429 


76.0 


2 


60 


Examine individual learner's assessment data 


1.429 


76,0 




88 


. Employ Immediate feedback techniques with learners 


.1.420 


76.0 


. .4 
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IMPORTANCE TABLE— Continued 



Competency Number 


Competency Statement 


Mean . 


I'ank- 


Me 


100 


Evaluate students ' performance in relation to instruc- 
tional objectives 


1.429 


76.0 


5 ., 


■ i,C5 


Organize appropriate strategies for providing guidance 
find 'counseling services 


1.429 


76.0 






Select strategies which enable learners to develop self 
awareness 


1.429 


76.0 


6 




Organize job placement activities ' 


1,429 


76.0 


6 


13?. 


Formulate school and. co-op work schedules with learners, 
school and training sponsor ' 


1.429 , 


76.0 


8 




Visit a co-op training station 


1'.429 


76.0 


8 


15"' 


Vdlues enthusiasm for the tej::hing profession 


1.429 


•76.0 


.10 . 


i7fl 

i/o 


Value the ability to use iraagiriation and creativity 


1.429 • 


76.0 


. 10 


42 


Relate program policies to involved individuals 


1.476 


85.0- 


. 2 


95 


Apply co-operative ra-the- job method for imparting 
instruction 


1.476 


85.0 


4 


13? 


Apply procedure for evaluating individual learner's 
experiences at a co-op training school 


1.476 


85.0- 


8 




Determine components of program to be evaluated . 


1.476 


85.0 


9 


163 


Value a sense of humor in interaction with others , 


1.476 


85.0 


10 • 


27 

0. 


prepare learner's progress reports 


1.500 


88.5 


2 



/ 
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IMPOMASCE TABLE—Contlnued 



62 



Competency Number 


Competency Statement 


Mean 


I'ank 


^ole 


. 45 


Formulate acceptable behavior standard for learners 


1.500 


88.5 


2 


1 ft 

19 


Relate local program to selected service agencies 


1.524 


93.5 


1 




Compile a list of potential training and job placement 
resources in community 


1.524 , 


93.5 


1 


43 


Compile program procedures and regulations to be aifhered 
to by learner 


1.524 


93.5 


2 




Examine existing instructional options ; 


1.524 


93.5 


3 


Oj 


Relate teacher expectation to learner 


1.524 


93.5 


4- ■ 


JLUH 


Devise procedure for interpreting evaluative information 


1.524 


93.5 


5 




Develop training plan 


1.524 


93.5 


8 


146 


Evaluate program evaluation data 


1.524 


93.5 


9 


142 


Prepare evaluation forms and instruments 


1.550 


98.0 


9 


28 


Prepare program records and reports 


1.571 


105.0 


2 


77 


^ Relate information by using audio-visual materials and 
equipment . 


.1.571 


105.0 


4 


■ 37 


Employ positive reward techniques 


1.571 


105.0 




97 


Develop rationale for evaluation proceduresfor learners 


1.571 


105.0 


5 ' 


110 

o : 


Recognize available in-school sources for providing 
counseling and guidance services 


1.571 


105.0 


■ .6 



mnmi table— continued 



Competency Number 


Competency Ftataent 


•■ Mean 


"ank' 


"ole • ■ 


111 


Recognize non-school personnel and agencies for provid- 
ing counseling and guidance services 


1.571 


105,0 


6 


112 


Plan a public relations program 


1.571 


105.0 


7 


113 . 


Assist in development of public relations policies -be*- 
tween. the school and coinmunity 


1.571 


105.0 


: 7 


115 


Maintain effective relationships with conununity groups 
and/or individuals 


.1.571 


105.0 


7 


lAl 


Develop procedures and techrtiques for collectinE evalua- 
tion data 


1 571 


lOS 0 


' 9 


150 ■ 


Be connnitted to educational advancement 


i:57i 


105.0 


10 


181 


Develop a philosophy of education 


1.571 ' 


105.0 


■ 10 . 


182 
169 


" Value ethical standards of professional education 
■ Be loyal to democratic principles 


1.571 

i.eio 


105.0 
112.0 


10 
10 


82 


Create conditions conducive to creativity 


1.619 


115.5 


4 




Apply co-op training station evaluation criteria to 
prospective training stations 


'1.619 


115.5 


. 8 


■ 136 

( 


Formulate procedure for evaluating learner's experiences 
St C0"0o traininp stration 


1.619 


115.5 


: 8 


145 '• 


Apply evaluation procedures and techniques 


1.519 , 

1 ' 


115.5 


9 



, ' ■ . ■ . , ■ ■ ■ \ ■ 
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IMPORTAKCE TABLE«~Continued 




151 
185 
143 

" . 33 

' 44 
.55, 

65 
'79 
84 

■89 

125. 

128 

138 



Competency Statement 
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Examine current trends of the teaching profession 

Value making contributions to school and community 

Determine sources for collection of evaluation infor- 
mation 

Prepare purchase request and/or requisition for mate- 
rials, supplies, or equipment 

Relate program procedures and regulations to learners 

Organize results from' assessment instruments into pro- 
file form ■ 

Apply procedure for selecting instructional strategies 

Formulate classroom routines for learning 

Select activities which will encourage learners to aid 
other learners 

■ ■ t 

Employ situations which encourage learners to respond 
to questions 

Compile orientation information for -co-op training 
.station sponsors 

Complete training 'agreement for each individual handi- 
capped learner 

Formulate termination procedures for learners in co-op 
training station ■ . . , 



1.619 
1.650 

1.667 

1.667 
1.667 

1.667 • 

1.667 

1.667 

1.667 

1.^67 

1.667 

1.667- 



115.5 
115.5 
119.0 

124.5 

124.5 
124.5 

124.5 
124.5 
,124.5- 

124.5 

124.5 

124.5 

124.5 



IMPORTANCE TABLE-«Continued 



. Lonpetency NumDer 

i ■ , . ^ - 


: ■-- ~ — _ 

(lompetency Statement'. 

' : / 


■ Wean 




,Me ', 




rtppidxs.c inQiViQuai ieariier s protiis i 


1.700 . 


'130.5 


3. ■ 


1 ?fl ' * 


f . . ■ ' ■ 
Apply interview proceaure to prospective co-op' training 
sponsors , 


i ^ A A 

1,700 

■ <^ . 


130,5 

' ' 


8 

c 




Prepare travel expense statements for reimbursement 


1.714 


134.0 


/ 

i 

2 




Modify physical facilities for more effective learning 


1.714 


134.0 


2 ■ 




Formulate' program- policies, for involved individuals .. 


1.714 


134.0 






Develop policies for involving' resource personnel 


i.714 ■ 


134.0 


. 2 




Organize public relations presentation ■ " ' ■ 


1.714 


134.0 , 


7 • ' 


7 " 


rrepdrs a caienuar oi events tor program 


1.762 


140.5 


1 


' ■) ' . 

/ 

1 


usiEt,!, avaiiaDie nm accessiDie instructional materi.als, 

supplies, and equipment in school 

■< ■• ■ ■ ■' (f ■ : 


1 ^ / A 

1.762 


140.5 


1 . 


47 


Develop. safety, procedures for learners ' 


1.762 


140.5 


, 2 




i' ■ . ■ ■ ■ ' " 

. Develop procedure for, selecting instructional strategies 


,1.762 


140.5 


. 4 ' 


,' • ■ 99 "' ' . 


' Prepare evaluative methods and instruments for unique • 
. periorniancc;. • , 


1.762 


140.5 


,5' 


■ .1I9 

•It { ' . 
f -J ■ . 


Design procedure to interview prospective training • 

gpUllOUI 


1.762 


140.5 


.8 . ' 


■ 122 ^ 


-Develop procedures f6r evaluating prospective co-op*' 
training'station , V 


1.762 


140.5 


, 8 . 
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IMPORTANCE TABLE— Continued 



v^uun/cicucy wuinDer 


Competency Statement 


Mean 


tiank. 


Tole 


: 184 


Examine, controversial issues in a professional manner 


1.7,62 

i 
i 


140.5 


10 




Interpret rec'ords and reports for self and others 


id 


145.5,. 


■. , 2 


144 


uecemne sequentiai time trame for program evaluation 


1.810 


145.. 5 


' 9 : 




Appiy roie playing strategy 


1.850 


147.0 


4 


118 


prepare proriie or prospective co-op training stations 


1.857 , 


150.0 


■8' ' 


121 


Formulate criteria for evaluating prospective co-op , 
training station 


1.857 


150.0 


.8 


12?' 


Develop a training agreement 


1.857 


150.0 


_ 8 


148 


Distribute evaluation data 


1.857 


150.0 


/ 

. 9 • 


: ; 152 ; 


Feel strongly about participating in local school sys- 
tem meeting. 


■1.857' 


150.0 


10 


114 


Assist with community, business, and industry sponsored 

aLLiViLlcb 


1.905 


153.0 


7 . 


06 


• Organiza reference center in classroom or office' 


1.952 


155.0 


. 2 


■90 


Analyze the verbal and non-verbal cues of learner be- 
havior 


1.952 


155.0 


4 


■ 117.> 


■ Prepare releases for news media 


1.952 


155.0 


7 • 


■ '24 


Assist in selecting physical facilities (classroom & 
office) ■ • • , . ' ■ ^ 


2.000 


160.0 


1 , 

i 



m n 
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Competency Number 


Competency Statement i 


Mean 


Sank 


^ole 


29 ■; , 


«) 

~ Etnplov a recotd and information filin2 ^vsfem 


2,000 : 


160.0 


? 


67. 

'■ 


Apply team 'teaching technique 


2.000 


160.0 


. 4 


•72 


Utilize group discussion 


2.000 


160.0 


4 


73 


Utilize, field trip 


2.000 


160.0 


4 


.'. ; 139 - 


■ Develop cooperative coordination itinerary 


2.000 


,160.0 


.8- 




Value making contributions to school and comniunity 


2.000 ' 


160.0 


10 


• 

9 


Select vocational advisory committee memhc^rs 


2.048. 


166.5 


, l 


75 


Use- independent. study techniques 


2.048 


166.5 


4 . 


.. ■ 76 


Use assignments for instruction 








. 85. 


Select activities which will encourage learners to 
' participate in competitive events ' * 




iOD.J . 




■ „ ^2 . 


Apply group methods for impartins instruction 


2.048 


166.5 


•• 4 


. 149 


Be committed to professional organization 


2.048 


166.5 


10 


8 

ft 


Organize a vocational advisory committee 


2.095 . 


171.5 


1 


■ 78 


Apply gaming techniques 


2.09^5 


171.5 


,4 


86 


Apply non-verbal communication techniques 


.2.095 


171.5 




, 94 


Apply problem solving or experimental method for im- 
■ parting instruction „ ' . 


2.095 


171.5 


4'- 


2 
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Competency Number 


Competency Statement, 


Mean 


* 

"ank 


Me . 


31 


yioocmiiLdLti peiiomcai program reports to 3ppropri3tG 
persons 


2.1A3 


176.0 


2 




Maintain an inventory of materials, supplies, and 
equipment 


2.143 


176.0 


2, ■ 


.. ■. 37 ■ ■ 


Formulate a proposal for additional funding 


2.143 


176.0 


■ .2 




urganize an empioyer-empioyee appteciataon event 


2.143 


176.0 




/ 

186 


,vaiue participation m non-mstructional school activi- 
ties , . ■ 


2.143 


176.0 


10 


74 . 


Use supervised^roup study 


2.190 


179.0 


4 ■ 


48 


Forraulate procedures for learners to check-out mate- 

tioi^ dUQ supplies . ' 


2.238 j 


180.5 


/ 

2 




Apply project method for imparting instruction , 


2,238 


180.5 


, 4 


"71 ■ ■■. 


■Utilize conference techniques 

/ 1 


2.286 


182.0 


4 


■ ,, 10 


Conduct a vocational advisory committee meeting . ' 


2.381 


184.0 


1 ^ 


32 


Determine reference materials that should be added 


2'. 381 


184.0 




■ 40 


Develop procedure for maintenance of equipment and 
materials 


2.381 


184.0 


. , 2. ' 


■ 126 


Employ orientation workshop for co-op training station 
sponsors 


2.476- 


186.0 


8 



Employ a panel discussion 



2.571 187.0 



\ 

.V, 52 
were contained in Role 3, entitled "Formulate Instructional Design". These 

seven items were concerned with such activities 'as diagnosing learners' 

"handicapping conditions,'* determining individual learner educational 

needs, formulating individual learner prescriptions and developing instruc-- 

tional goals and objectives for the handicapped learners. 

, The remaining eight competencies were distrihuted among the following 

four rolfes: Role 4, "Selects and Applies Ins tructional . Strategies" (i.e., 

4 items) ;. Role 6, "Performs Guidance and Counseling Functions with Learners, 

Parents, and .Teachers" (i.e., 2 Items); Role 3, "Evaluates Learner Perfor- 
in - ■ ■ ' ■ ■ 
mance and Progress" (i.e., 1 item); RoJe 8, "Establishes Cooperative Train- 
ing Stations" (i.e., 1 item) . 

The lowest 25 percent of the ranks contained 46 competencies. Of 
these, 16 were contained in RoTe 4, "Selects and Applies Instructional 
Strategies." These items were concerned with employing specific instruc- 
tional techniques such as role playing, panel discussions, field trips, 

supervised group activities, and etc. 

Q ' ■ ■ " ■ '■ ' ' ■ . 

The second largest group of competencies in the lowest 25 percent 
were contained in Role .2, "Incorporates Administrative Strategies for 
Program", These nine items were concerned with Guch activities as setting 
up a record and information filing system, organizing a reFerence center, 
keeping an inventory 'of materials arid supplies, maintaining equiDmeht, and 
etc/ 

The third largest group in the lowest 25 percent containevl eight 
competencies from Role 8 , "Establishes Cooperative Training Stations". 
•ITiese activities are concerned with developing criteria for evaluating 

coopei'ative training stations, developing procedures for training station 

(J ■ • 

76 . . 



evaluation, developing procedures for interviewing prospective training 
sta:tion sponsors, and so on. 

Role 10 entitled '^Maintains and Improves Professional Competencies" 
—contains five items. These items were concerned with such areas as 
professional issues and research in education, 

_^The remaining competencies were divided among Role 1., "Establishes' 

Local VEAP Program" (i-e., 4 items); Role 7, "Participates in Public . 

• i» . • 

* ' <■ / • ■ ■ 

Relations Activities" (i.e., 2 items); and Role ^, "Evaluates Local 

. ; ' i ■ ■ 

Program" (i.e., 2 items).- - " 

From examination of the ranked means in Table 6, it appears that 
the remaining 50 percent of the competencies (i.e., ^5 items) are dis-'^ ■ 
tributed without any discernable pattern. 

Even though the distribution of ranked means has been presented 

J ■ ■ _ 

" . ■ ■ / - ■ - • 

with reference to the top 25 percent and bottom 25 percent, the data 

does not indicate that those in the lowest quarter of the disti;ibution 
are in fact low in importance. The reader must remember that the ranp:e 
between the highest and lowest item mean Is only 1.571, which places 
the lowest item mean (i.e., 2.571) between the importance category of 
"highly important" (i.e.,, level 2) and "somewhat important" (i.e. , ^level 3). 

Table 7 on page 52 of th-fs report was designed to answer tlie research 
qufcstion: How frequently do the Vocational Specialists perform the compe- 
tencies as they are subsumed under. their respective roles? This table 
presents the percentage of Vocational Specialists who perform the various 
competencies which constitute each role in the given t5.me inten/als (i.e., 
weekly, monthly, annually, or not performed). The data indicates that the 
frequency of performance appears to be consistent with the tvpes of activi-r 
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TABLE 7 ■ 
FREQUENCY OF PERFORMANCE* - 



Percent 
Performing Weekly 



11 
18 
15 
45 
17 
41 
20 
16 
23 
64 



Percent 
Performing Monthly 



38 
48 
°53 
45 
55 
48 
52 
47 
63 
24 



Percent 
Performing 
Annually 



50 
31 
31 

8 
27 
10 
28 
35 
12 



10 



Percent 

Not , 
Performed 



i percentages do not always equ^l 100 percent because of missing data and rounding of numbers. 
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55 

ties contained within each role. If the reader wishes to examine frequencies 
for the individual competencies, refer to Appendix A- 

In addition -to being asked the frequency of performance,' the Vocational 
Specialists were also asked to select the most appronrlate. method for evalu- 
ating the performance of each, competency. This information was collected to 
answer the following research question: T^r^at method is more appropriate for 
evaluating the Vocational Specialists* performance of the competencies? It 
is evident that a majo^rity selected category , two (2), Observation T?ating, 

. . . ■ ■ . -a 

and category four (4) , Self Evaluation. Table 8, Method of Evaluation,, on 
page 54 of this report, describes the methods by roles- The reader is 
referred to Appendix A if he or she wishes to examine the data for the 
individual 'competenc:i.es - 

Table 9, Time of Evaluation, on page 55 of this report, depicts the 
Vocational Specialists* selection of thie most appropriate- time period for 
evaluating their performance of the competencies presented bv role* llhis 
information was\collected to answer the following research question: T^^at 
is the most appropriate time period for evaluating the Vocational Special- 
ists' performance in each, competency? It is evident that the maioritv of 
participants indicated that the most appropriate time for evaluation was 
category two (2), Internship- Again, the reader is referred to Appendix A 
is there is need to examine the time period chosen for each competency. 
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' TABLE 8 



Role Number 



; Rolel 

' ; Roles; 4 

Rol^ 5 . 

/. I 
'.Roje'i 6: 

Role; 7 

Role 8 " 



•,Role 



Role 10 



9' 



Percent Selecting 
Paper and Pencil Test 



R 
3 

3 
2 

■7 
3 

1' 
2 



METHOD OF EVALUATION* 



Percent Selecting' 
Observation Rating** 



46 
44 
.43 



40 
40 

.55 
40 

52 

■36. 



Percent Selecting : 
.Observation Rating i 
by Learner 



10 
9 

6' 
18 
5 

13 
1 
7 
4 

'9 



Percent Selecting 
SelfEWloatioif 



26 

■43 
•45' 
37 



43 
43 
49 
41 
53 



* The percentage ,does;rfot always equal Mi. because of missing data and the rounding of numbers. 
W Testings by supervisory personnel, teacher edScators,' administration supervisors, and so on. 
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• ; TABLE 9^ 

TIME OF EVALUATION* " 



lumber 


Percent Select! no 
Pre- Service Training 


rercent oeiecting 
Internship' (1st yr.) 


1- ■ 

Percent Se-lecting 
Second Year of 
Teaching 


Percent Selecting 
' Third Year and 
After 


1 


. 29 


59 ■ ' 


■ 9 


,1 ' 


2 


10 


82 


6 


1 » 


.3 


6 


83 


. 10 ' 




4 


3 


85 


10 




5' 




84 ^ 


9 . ■ ' 














6 


5 


89 


5 


l- 


7 


; 5' 


92 


3 




8 


3 


75 


.20 


1 


9 


■8 


62 


27 


2- 


10 


10 


80 ■ 


8 


i ' ■ 



rcentages do not always equal lOOt because of missing data and the rounding of numbers. 
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CHAPTER V 

• SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
Summary 

Vocational Education has become a major discipline involved in c';e 
assisting of the handicapped learners to hecome self-sufficient productive 
working members of society. Although other disciplines have heen Invplved . 
in this effort, they have limited success in thlp effort. Tlic Vocational 
Education Awareness Program is an^ attempt to ovetrcome some of the weak-- 
nesses of previous educational programs intended to i:id , the 'secondary 
level^ handicapped - learners in becoming self-sufficient productive workers.- 
This program is an interdisciplinary approach which attempts to provide 
an educational milieu which is both acadtjnic and vocational in scope. To 
prepare vocational teachers to conduct this program, it was. necessary to 
identify an initial list of*" competenciGt- specific to the ioh description 
5 of the Vocational Specialist. 

The purpose of this research study, therefore, was to identify and / 
verixfy an initial list of pedagogical coii.petenr:ie.s to be demonstrated by 
the Vocational Specialist and to suggest criteria 'co he used iiv assessing . 
the attainment of these identified competencies. The competencies were 
classi ad as those specifically performed by the Vocational Specialists 
in fulfilling the duties of their position. 

. To accomplish the purpose of this .study^ the following ohiectives were 
established: (1) describe the population of learners, Vocational Speclalit?ts 
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and the Vocational Education Awareness Program; (2) identify an initial 
listing of pedagogical competencies to he demonstrated hy the Vocational 
Specialist; (3) "verify this initial list of competencies using the Voca- 
tional Specialists as a panel, of experts; (A) develop, the related criteria 
tor assessment of each .competency identified. 

Conclusions c ■ ^ 

The conclusions are discussed in tenns-e^^-the research questions 
proposed to meet the ohjectives of the study. 

It may be concluded that the largest number of learners beinp; served 
by the Vocational. Education Awareness Program are in the mentally retarded 
category (i.e., approximately AO percent): however, the intelligence quo- 
tients ranged frctn a low of A3 to a high of 128 with a mean of 76. The com^ 
posite grade equivalence level recorded in months i showed a m.ean of 56.6 
months. It may be concluded from this data that the ma.iority of the learner 
achieve well below their peers in intellertoal functioning. 

From the descriptive data of the Vocational Specialists It may he 
concluded that they are all certified to . teach in the State of Georgia. 
They range in educational training from t:1 v ^-^chelor's degree to the 
Educational Specialist degree. The areas c specialization are variecl 
with the most frequent being special education. A large number of Voca- 
tional Specialists (approximately AO percent) have taught vocational - 
courses four years or longer and 59 percent, of tha Specialisi 5 have had 
at least two years of teaching experience with handicat)pe.d or r^r^advan- 
ta^ed youths. From thi- data it may he conclude^] that the Vocaiiior.al 
Specialists are experienced vocational education teachers and experienced 
in working with handicapped ] earners and, therefore, appiiar to be well 
suited to VEAP. 

■ " , 86 • •• : 
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The majority of Vocational. Specialists Indicate that the various 
dlscl:;llnes (e*p;., special- education, the community, the administration, 
etc.) support the Vocatior:,: Education Awareness Program. Although the 
number of activities engaged' In by the Specialists are varied, most of 
their. time was devoted to teaching (I.e., 13 hours ner week) and counseling 
(I.e., 5.3 hours per week). Another"13.3 hours ner week are also allocated 
are also allocated to student activities^ which leads to the conclusion 
that a large portion of the Vocational Specialists' time Is spent direct 

. ■ • c 

contact with the learner. 

The rol^'5 identified and adapted for the Vocational .Specialist indicates 
that these individuals must be competent in a variety of skills which Include 
teaching, counseling and administrative duties. Tbe data also indicated 
that these roles were adequate to serve as a framework within which iden- 
tified competencies could he placed. An 5.nitial list of competencies was 
identified and categorized within the lop.ical framework of the performance 
roles. 

An attempt to verify the identified competencies was made bv presenting 
them to the Vocational Specialists who rated them in regards tc their impor- 
tance. Results Indicate that all of the competencies were rated an Important 
by the Specialists: and it Is, therefore, concluded that they are all perti- 
nent and appropriate to the program. In addition it i.r. conclude^ that the 
Vocational Specialists believed that' competencies in the affective domain 
were most important. This is consistent with the hiph raimher of contact 
hours with the learners. 

It may be concluded from the data that the freniiency of performance 
of the competepcies as indicated' by the Vocational. Special:* ^^ts appears to 
ho consistent with what might be logically e_xpectod (or inferred) from the ' 
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role title. For example, 50 percent of the Sneciali.sts indicated that 
they performed the competencies listed in Role 1, Establishes Local VFAP 
Program, annually. This is consistent with what mi^ht he 'expected from 
competencies such as formulate learner selection criteria and compiling 
a iob description. 

In considering the method and time of evaluation the Vocational 
Specialists indicated that they preferred Observation ^.atin- (supervisory 
personnel, teacher educators, administration, supervisors, etc) and 
Self- Evaluatio^, This is consistent with the most frequently chosen time 
of evaluation. Internship, It can be concluded from this data'that a 
large proportion of the Vocational Specialists would prefer to be eval-- 
uated by supervisory personnel, teacher educators or administrators 
during an internship period. 

Recommendations for Further Study 

In order to maximize* and extend the benefits of this study, the following 
recommendations "for f ■ ure study are offered for consideration, 

1. This study should he replaced in the future and should include pro- 
fessional and possibly non-professionals, in addition to Vocational Specialists 
It is assumed at this time trhat other individuals zuch as teachers, administra- 
tors, and parents will fami^Iiar with vfA*p and will be able to provide valu- 
able suggestions and opiniL =v«>. 

2, With the increase in experience, the attitudes and opinions of the 
Vocational Special^isiis may chanpe in relation to the compete! ies which sun- 

c. 

posedly represent their ioh. It is therefore suggested that the comnetencv 
list be resubmitted to the Vocational Specialists and rr>ssibly other informecl 
persons for verification. 
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3* It io x^«*c^'*ninended that che list of coTnpGtenc5.ss ^e suh.iectcd to 
valida'tion by Vocational Specialists, informed university personnel, and 
other appropriate supervisory personnel. The most appropriate method oi: 
validation appears to be that of observational rating scales and self 
evaluative report, which is supported, in part, bv the results of this 
study. 

4. In future assessment of the Vocational Awareness "Program, it is 
suggested that a more sensitive scale svch as the T.ikert-tvpe be emBloved 
This type of instrument would be more sensitive to variations of opinions 
than the type 'of scale used in the present study. 
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VOCATIONAL ED^J CAT I ONAL AWARENESS PROGRAM 
DEVELOPMENTAL STUDY 

■ SET 1 



LEARNER, SPECIALIST AND COMMUIITY DATA QUESTIONNAIRE 
SPECIALIST ATTITUDE AND ^BEHAVIOR : 
SPECIALIST SELF-APPRAiSAL, OF PERFORMANCE 



The University of Georgia 
College of Education 
Division of .Vocational Education 
Athens, Georgia 30601 



Note: It is important to the design of the research that a complete, 
understanding- be gained of your school's students, thei^" parents, and 
the school setting in which you function. It is only by a comprehen- 
sive understanding of these factors that the results of the study can 
be made gen'eraTizab>e to other communities. This fact also holds true 
for you as a teacher.in the school setting. It is our intent to qather 
as much information as possible about you, you professional life, your 
personal life, your feelings, and your attitudes. ^ ^ 

Be assured that all the information requested vn'll be held in the most 
strict confidence, and that your name will never be linked to any of 
the specific information which is gathered. Our intent in qathering 
this information is to build a profile of the "Vocational Educational 
Awareness Program" and all related components which will insure con- 
tinued success. 



NAME OF SPECIALIST 
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I.D. NUMBER "i 

SCHOOL ■ '_ 

ADDRESS_ 

PHONE NUMBE R ' 

Directions: Place the appropriate number in the blank provided the left 
of the questions. ^ 



SC HOOL DATA 

Jl) Location of school 



.1. Inner-eity/urban 

2. Outer city/suburban 

3. Rural . 

4> Other (Please state) / 

^ ; , K . 

J2) School organizational pattern 

1. Grades 7 - 12 

2. Grades 8-12 
, 3. Grades 9-12 

4. Grades 10 - 12 . 

5. Other (Please state) 



(3) NuiDber of full-time teachers in the school as of Octoben 1 , 1974. 

1. Less than 24 6. 125 - 149 

2. 25 -^49 / 7. 150 - 174 
/ 3. 50 - 74 8. 175 - 199 

4. 75 - 99 9. More than 200 

5. 100 - 124 

(4) Number of Vocational teachers in your school as of October 1 , 1974, 

1. One 

2. Two 

3. Three , 

4 . Four ■ 

5. Five 



/ 
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(6) Type of school in which you teach 

1. Comprehensive High School - 

2. Vocational High School \ . . . 

3. Regular High School with Vocational Courses 

(7) Number of students enrolled in the school as^ of October 1, 1974. 

1. 0 - 249 5. 1500 - 1999 

2. 250 - 499 5. 2000 - 2499 
/3. 500 - 999 , 7. 2500 - 2999 

4. 1000 - 1499 

(8) Total number of students enrolled- in your classes as of October U 1974 

1.5-8 6. 29 - 33 . 

2. 9 - 13 7. 34 - 38 / 

3. 14-18 8. 39 or more 

4. 19 - 23 

5. 24 - 28 

(9) Age of your school facilities as of October 1, 1974. 

1. 1 - 3 yrs. old 6. 20-23 

^2. 4 - 7 " 7. 24 - 27 

3. 8 - 11 . 8. 28 - 31 . 

4.12-15 / 9. 30 or more 
5. 16 - 19 

(10) Number of Classified handicapped students in vour school as of 
October 1, 1974. 

1. 10 - 20 6. 61 - 70 

2. 21 - 30 7. 71 - 80 

3. 31 - 40 . 8. 81 - 90 

4. 41 - 50 9. 90 or 'more 

5. 51 - 60 

(n) Number of Vocational programs in your school for disadvantaged 
learners. 



• 1. Zero i 4. Three 

2. One I 5. Four or more 

3 . Two 

(12). Number of Occupational areas taught in your school as of October 1, 

1974. 1 ' ^ 

1 . 1 - 3 I . .6.20-23 

2. 4 - 7 \ 7. 24- 27 

3. 8 - 11 . . 8. 28 - 31 _ 

4. 12 - 15 \ 9. 32 or more 

5. 16 - 19 : ' . 
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(13) Number of Cooperative Vocational Programs in your school as of 
October 1, 1974. 

' 1. 1 - 2^ " 

2. 3 - 4 

3. 5 - 6 

4. 7 - 8 

5. 9 -"10 

(14) Number of Classified disadvantaged students in vour school as of 
October 1 , 1974. ■ " 

1. 15 - 30 6. 95 - 120 

2. 31 - 46 7. 121 - 136 

3. 47 - 62 8. 151 - 166 

4. 63 - 78 9. 167 or more 

5. 79 - 94 

_(15) Number of Counselors assigned to your school 



1.1-2 6. 11 - 12 

2. 3 - 4 7. 13 .- 14 

3. 5 - 6 ,, 8. 15 - 16 . 

4. 7 - 8 9. 17 or more 

5. 9 - 10 • ,. 

_(16) Number of psychologists or psychometrists accessable to your school 
for disadvantaged or handicapped learners. 

1.1-2- 4. 7 _ 8 ° 

2. 3 - 4 5. 9 - 10 

.3. 5 - 6 

_(17) Number cf Vocational programs in your school for handicapped, learners. 

/ . ' ■ 

1. Zero 4. Three 

2. One 5. Four or more 

3. Two 

_(18) Is there a Vocational Rehabilitation Counselor assessable to your 
school? 

1. Yes ' ' ■ 

2. No 

_(19) Number of coirmunity organizations accessable to your, program 

1.1-3 
■• 2. 4 - 7 . 

3. 8 - 11 ' 

4. 12 - 15 

5. 16 - 19 y . " 

6. 20 or more 



/ 
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(20) Is there a Georgia State employment office assessable to your learners 

1. Yes 2. No 

(21) Is there an Evaluation Learning Center in an Area Vocational Techni- 
cal School which is accessable to your learners 

&' ■ ' 

1- ^^^^ 2. No ^ 

{22) Number of Non- Vocational programs in your school for disadvantaged 
or handicapped learners, 

1 • Zero , ^ 

2, One . .;■ ,j • . 

3, Two 
4* Three 

4. Four or more 

(23) What department of your school are you considered a niember of? 

- 1. Vocational Education Department . ^* 

2. Special Education Department 

3. Other. (Please state) • 



r 
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73. 



(24) Your sex. 
1. Male 

(25) Your age 



Vocational Specialist Data 



2. Female 



• 1. 20 

= 2. 25 

3. 30 

4. 35 



24 
29 
34 
39 



5. 40 - 44 
(26) Your race 

1. American Indian 

2. Caucasian 

3. Negro 



6. 45 - 49 

7. 50 - 54 - 

8. 55 - 59 
-9. 60 or over 



4. Oriental 

5. Other (Please state) 



(27)^ Number of children, if applicable 



1 . None 

2. One 

3. -.Two 

_(28) Marital Status 

1. Married 

2. Single 

3. Other (Please state) 



4. Three^ 

5. Four or more 



(29) Highest educational level you have conoleted - 

1. Doctoral degree 5. Some college 

2. Educational Specialist „6. Vocational or Technical' school 

3. Master's degree training 

4. BA or BS degree . 7. High school diploma 

J 30) Subject matter area of highest degree, if applicable 

1 . Physical Education T 

2. Home Economics Education \ - • 

3. Trade and Industry Education ' 

4. English . . ^ 

5. Social Studies / ' 

6. Special Education „ 

7. -Math ' , 

8. History 

9. Other (Please state) 
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(31) Subject matter area of highest degree, if applicable 

- . 1.^ Physical Education ^ 

2. Home Economics Education 

3. Trade and Industry Education 

4. Counselor Education 

5. Special^ Education 

6. English 

7. Science 

8. Math 

9. Other (Please , state) 



(32) Spouse's educational level copipared with your own, if applicable 

1. My educational level is considerably lower . - ' 

2. My educational level is somewhat lower . 

3. My educational level is about the same ' , 

4. My educational level is somewhat higher " 

5. My educational level is considerably hinher 

y 

(33) Order of birth in your family ~ 

1. Pirst 4. Fourth ' " 

2. Second 5. Fifth or beyond j 

3. Third 

(34) Number of sisters and brothers (Include living and deceased) 

1 . None 4. Three 

2. One 5. Four or beyond 

3. Two . ' • 

(35) Highest educational level completed by father 

1. Master's degree or above 

2. BA or BS degree ... . i 

3. Some college . 

4. High school graduate ^ 

5. Eighth grade or less^^ 

(36) Spouse's present occupation, if applicable 

1. Teaching , • 

2. Other professional occupation 

3. Farming 

4. Skilled worker 

5. Unskilled worker 

6. Business ■ 

7. Housewife . 

8. Other (Please state) 
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(37) General nature of father's occupa*"tion for most of your childhood 
' ' and adolescent life 



1 . •Teaching 

2. Other professional occupation 

3. Farming ^ 

4» Skilled (machinist, printer, etc.) 

5, Unskilled worker 

6* Business 

7. Other (Please state) 



(38) General nature of mother's occupation for most of your childhood 
and adolescent life 

1 . Teaching ^ • 

2. Other professional occupation 
; 3. Skilled worker 

4. Unskilled worker 

5. Business 

6* Housewife 

7. Other (Please state) 



(39) Highest educational level completed by mother 

1- Master's degree of above 

2. BA or BS degree 

3. Some college ' ' 

4. High school graduate 

5. Some high school 

6. Eighth grade or less 

(40) Where you lived during most of your childhood 
1 • The country 

2. A small town (under 5,000) 

3. A town (5,000 - 10,000) 

4. A small city (10,000 - 50,000) 

5. A city (50,000 - 100,000), inner-city 

6. A city (50,000 - 100, OOn), suburbs 

7. A large city (over 100,000), inner-city 

8. A large city (over 100,.000), suburbs 

(41) Distance of your parental home from the institutixyn^hich granted 
your Bachelor's degree 

1. Within 20 miles ' 

2. 21 - 100 miles 
. 3. 101 - 350 miles 

4. 351 - .1 ,000 mil.es 

5. More than 1,000 miV^s 
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(42) Type of institution which grunted your bachelor's degree 

1. Small 'private college (less than 1,000 sti^dents) 

2. Large private college or university • 

3. Teacher's college 

4. Small state college (less than 1,000 students) 

5. Large state college or university 

6. Other (Please state) • ' 



(43) As you recall, was your decision to be a teacher made 

1. Prior to or^during high school 

2. After high school, but prior to college 

3. During work experience 

4. While enrolled in a vocationa-1 school 

5c During college ' . ^ ' 

6> After college graduation 

(44) Place of residence while attending the' institution which granted 
your Bachelor's degree , 

•\ - ■ 

1 . Parental home 

/ 2, Dormitory 

3. Sorority or graternity home 

4. Room in private home : - ' 

5. Apartment 

6. Other (Please state) 



^ (45) Distance commuted to college classes each day 

1. Less than 5 miles 5. 61 - 80 miles 

2. 5 - 20 miles 6. 81 - 100 miles 

3. 21 - 40 miles 7. Over 100 miles 
4; 41 - 60 miles 

_(46) Employment while attending college, if applicable 

1 . None 

2.. Quarter-time or less; on-campus 
3. Quarter-time or less; of f-camous 
4. . Half-time; on-campus. - 
-5/ Hal-^-time; off-campus 

6. Three-quarter^^time; on-campus 

7. Three-quarter time; off-campus 

8. Full time; on-campus 

9. Full time; off-campus . . 

] (47) Length of time from first college enrollment^o awarding of degree, 

/ if appl i cable 

K Less than 4 years 7 - 10 years . 

. 2. 4 years 5. More than 10 years 

3. 5 - 6 years . 
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J48) Completion of certification requirements was accomplished by 



1- Have not completed ^certification 

2. College-university" degree program 

3. Evening or Saturday jclasses ; on-^campus 

4. Extension, classes; off- campus ^ 

5. On-site classes (at^your school) 

6. Other (Please state) 



J 49) Number of times your residence has changed during the last five 
years (Do not include moves within the same city) 

1- None 4. Three - ^ I 

2. One 5. Four or more 

3. Two 

J 50) Number of years you have taught Vocational courses 

1/1-2 5; 5 - 10 

2. 3 - 4 6. n «'12 . 

3. 5 - 6 7. 13 - 14, 

4. 7 - 8 . 8. 15 years or wre 

J51) Number of years you have taught disadvantaged and/or handicapped 
learners 

1.1-2 5. 9 - 10 

2. 3 - 4 , .. 6. n - 12 

3. 5 - 6 : 7. 13 - 14 

. 4, 7 - 8 8. 15 years or n^ore 

J52) Number of years you have taught i n y^o u_r p res en t po s i t i on 

1. Zero 5. Four ' . 

2. 'One ^ 6,' Five 

3. Two \ 7. Six i 

4. Three ' 8* Seven years or more ^ 

J53) Number of years you have taught VocationaT Courses 

1/1-2 . 5. 9 - 10 

2. 3 - 4 6:; n/- 12 . 

3. 5. - 6 ^ 7,13- ;i4 

4. 7 - 8 ; 8, 15 or more 

J54) Number of years in total which you have" taught 

1.1-4 5, 20-24 

2. 5 - 9 . . 6. 25 - 29 

3. 10 - 14 . . • 7, 30"- 34 

. .4. 15 - 19 , .8, 35 or more 
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(55) Number of years you have been a school administrator 



5. 9 - 10 . ^ 

6. 11 - U ' • ' 

7. 13 - 14 r 
8- 15 or more 

^ • ' ' ■ " ' 

of work experience prior to becoming a teacher* 



5. 7 - 8 

° 6. 9 r .10 

7. IT- 12 ' 

5 - 6 8. 13 or more ' 

(57) Where you have had most of yaur v/ofk experience since becoming 
Q teacher (non-teaotiing) 

K None 5. 7 - 8 ^ 

2. I - 2 6. 9 - '10 ^ - 

. 3. 3 - 4 7. 11 - 12 

5 - 6 8. 13 or more 

(58) Where you have had most xif your v/ork experience (non-teachinp) . 

1. The country 

2. A small town (under 5,000) 

3. A town (5,000 - 10,000) 

'4. A. small city (lOjOOO - 50,000) 

5. A city (50,000 - 100,000), inner-city 

6; A City (50,000 - 100,000), suburb-s 

7. A large city (100,000 or more), i.nner-city 

8; A -large city (100,000 or more), suburbs 

(59) Vocational youth^club which you sponspr 

1. None' 5. VICA • ^ 

" 2. FBLA "6. FBLA'and OEA 

. 3. FHA . • 7. VOCA,', 

"' ' 4. OEA 8. OthSr (Please state) ' - 



(60) Were you born and raised 'in Georgia 
, 1- Yes .- . ' ' . 2: No 

(61) Do you have an impairment which /could result in yoyr being classified 
• Qs handicapped under one of the^nine handicapped conditions ' 

■ q . 

■ t 

•1. Yes • • -2. No . ' 



1. 1 - 2 

' 2. 3 - 4 

3. 5 - 6 

4. 7 - 8 

(55) Number of years 
(non- teaching) 



1. None- 

2. 1 - 2 

3. 3 - 4 
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(62) Does your spouse have an impairment which results in being classi- 
fied as handicapped under one or the nine handicapping conditions, 
if applicable 

■1. Yes • 2. No 

(63) Is there any person in your immediate family - father, mother, 
sister, brother, or dependent - which have impairments which result 
in their being classified as handicapped under one of the nine 
handicapping conditions 

• 1. Yes . -2. No 



8a 



Specialist No. 



s<^v cation 



HANDICAPPED LEARNER'S DATA (INDIVIDUAL) 

'. • • • • t ■ . ■ . , " -■, 

_£jjri)ut--On^_set of f^^^^^ •. 

■ (64) Sex ■. ' : : ^^■ ■ • i; • 



— 1- 

J 65) Home Bound 
. I.Yes • 
J66) Description^ of Parents 

1 . Both parents . 

2. Mother only 
'3. Father only 

_(67) ftealth Record 

1 . assessed . 

^(68) Race - 

1 . Caucasian/Anglo 
2-. American Indian 
; ■ , 3. Mexican. American 
4. Black 



_^(69)° Learner is working 

;■ ■ 
: , 1 . Yes 



"2~Ma1e; 



2. No 

/ 



4. Guardian, grandparents, etc. 

5. Foster home or institution : 

6. Independent ... 



2. no observable record 



51 Oriental 

6.; Puerto Rican 

y.'Oth^r (Please state) 



2. No 



(70) Number of days absent 1973^74 



1. 0 

2. 1 



.6. 23 - 28 
\ 7., 29 - 34 

li - 10 8-'. ^5 - 40 



4. n. 

': 5. T7 



16 

22 



I ("71) Current Grade Level' 



' 1 . 9th Grade 
2/ 10th Grade 



■ 9. 41 or more 



3. nth Grade ^ 

4. 12th Grgde 
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(72) Credits faifed 1973-74 school year 

1.0 4. 3 - 3 1/2 

2.1-11/2 5. 4 or more ■ 

. 3. 2 - 2 1/2 

(73) Distinguishing Physical Characteristic 

1. None 6. Unattractive 

■ 2. Very tall' 7. Attractive . 

3; Very short r 8. Deformed 

■ . -4. Obese . .9. Other (PI ease state) 

5. Skinny . , \ • ' . • . ■ . 

(74) Learner is in Vocational Class(s) . 
1. Yes 2: No . 

C75). How was learner classified as a handicapped individual 

1. recommendatioh fron;!^ psycho lb qist or psychometrist 

2. recommendation from counseling department 

3. decision made independently by special ist 

4. a combination of 1 & 2 . 

5. a combination of 1 & 3 

6. a combination of 2 & 3 

7. other (Please state) > 



(76) Does the learner ride a bus to school 

1. Yes -. 2. No • ■ \\.: 

(77) Does the learner have own car, motor cycle, etc. : 
.1. Yes . . 2. No . : 

(78) Most distinguishing at£itudinal traits 

>1. cocky . . 6. uncooperative ' ' 

2. timid 7. patient 

3. confident 8. impatient 

. 4. reserved 9. other (Please state) 

5. -cooperative 

• ■ . . . . r — ^ — ^ — 



(79) Learners verbal expression , 



1- clear 3. unclear 

2. good grammar . 4. poor grammar 
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J80) Most distinguishing personality traits 



!• extravert 

2. intravert 

3. friendly 

4. unfriendly 

5. aggressive 

J81) Learner's initiative 

1 . resourceful 

2. some initiative 

3. easy going 

J82) Learner's marital; status 

.0 

!• single 

" 2V marrieci 



6. non-aggressive 
7- pos^^t]ve * 

8, netfiitive 

9, other (please state) 



3, married with children 
4; unmarried with children 



Learner* s chronological age 



(83) 

(84) . Learner.' s I.Q,. 

(85) Test used to measure 1,0. (be specific) 
- (86) :Learner's grade equivalence (composite) 

(87) 




months 



Learner's handicapping classification (major cataqories 1-9 and/or 
subcategories) 



(88) Learner's grade .lequivalence'in math 

(89) Learner's jgrade equivalence in readina _ 
months ' . 



years 



months 



years 



(.90) The name of instrument used to measure learner's 1,0, tf(be specific) 
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' HAHMCAPtED LMMi'S COHPOSITE Ml ' 
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I— c U I I 



Place the correct number in the corresponding box. Place zero|.(0) in box, 
if not applicab le. All data as of Oct. 1, 1974. , | 




1.0 
























1.1 
















0 










'■ ' 2.0 •: 


























3.0 ' 




















• 




/ 


4.0 


















r' 








". 5.0 


























5.1 


























5.2- . ' 


























■.«6.0' 








> 


\ 














6.1 


/ 

it- 






If 


















6.2 • 














c 










■ 7.0 A. • 






,V.'» 




: ft 
















, 8.0 


























' 9.0 






1 






/ 


V 












, Total' ■ 












•J 















HANDICAFPED LEARNER'S COMPOSITE DATA fcontinued:> 

5 

Place zero (0) In box, 



Place the correct number in the corresponding. box. 
■ if not applicable. All data as of Oct. 1, 1974. 
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1;0. 
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l.l 
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4.0 


























. - 5.0 
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■, 5.1 v 


























5.2 
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: D.U 
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6.2 


























' 7.0 
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/ 




















8!o 


























, ■ 9.0 






1. 




















Total ' 
















0' 








ft 
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00 
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VOCATIONAL EDUCATIONAL AWARESS PROGRAM DATA 



J92) Design of Program 



"1. System Wide Program 
2. Program in one school only 

(93) Design of Interdisciplinary Activities 

^ ••1. Identified team approach 

2. IndiviiduaT contracting with selected teachers 
3.. A combinBtion of 1 & 2 
4. No interdisripl inary activi1:ies 

J94) Number of orientation classes taught daily (aroup) ' 

1 . zero 4. three 

. 2: one 5,^. four ■ \ . 

3. two S:^. five or more 

J95) Number pf related classes 

1. zero three 

2. one ^.j7;.four 

3. two r'B. five or^ore: 

J96) Do you have a private class room? 

1 . yes. 2. no / 

J97) Do you share your class rpom wi th CVAE? 

... ^ 

1 . yes 2. no 

J98) Do you have, or haye access to, sufficient audio-visual equipment? 

1 . yes 2. no 

J99) Do you have administrative responsibilities outside of VEAP"? 

1 . y^ 2. no . ; " ' 

J.100) Do you have a vocational supervisor • in vour school? 

1 . yes 2 . no . 



JlOl) Is your program supported by the Special Education department? 
1 . yes . ■ ' ?. no 
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(T02) If your answer to number 101 is yes , please describe the degree 
of support. 





Extremely 
Supportive 




• ' Rejection 




1 2 3 


4; 


5 ^ 


• (103) 


The degree of administrative sunport for' VEAP is 






Extremely / ^ 
Supportive 1 . 




Rejection 




12. 3 


4 


5 


(104) 


*^he degree of -employer support f^r VEAP is 

Extremely 
Supportive 




Rejection 




I . 2 .3 


4 




(105) 


The degree of community §.upport for VEAP is 








Extremely 
3upporti\/e 




Re.jection 




: 1 2 3 


4 


* b 


(106) The degree of faculty support for VEAP is 








Extremely 
Supportive 




Rejection 




1 . .2 ^3 


4 


5 


"X ^ ^ (107) The degree of student support for VEAP is 




/ . 

• 


"\ 


Extremely • 
• Supportive ' ■-■ 




Rejection 




"\ 1 . « 2 3 


4 


5 


(108) The degree of parent support "for VEAP is. 








\.' ■ , . 

Extremely 
Supportive x 




Rejection 




1 2 • ^ 3 


4 


5 



•t 



10 



CD 
'si 



ACTIVITIES 



1, 

•2. Counseling ., 

"v 

3. Job Placement 



4 



. 5, Home Visitations' 
.6. Instructional Preparation 

7. learner Evaluation . ' 

-8, Moniteringi Tutoring Learners 

9. Program Development' 

10. ' Public Relations (in school) 

■ il. Public-Relations (out of school) 
, 12. Coordinaticih, Job & School 
,13. Record' Keeping ' 

14. Transporting' Learners ■ ,' ; ' 

15. 'Extra Duties 

Homeroom 
' Study Hall , ■ 
, Clubs -and Etc. • 

16. ' Other (Please state) ' 
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TOTALS 



HOURS PER WEEK 



HOURS PER MOfiTH 
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50 Hours 



200 Hours 



APPENDIX B 



DEVELOPMENTAI^, STUDY SET ' II 




VOCATIONAL EDUCATION "AWARENESS PROGRAM 
DEVELOPMENTAL STUDY 



I. 



SET II 



COMPETENCIES AND BEHAVIORS 
OF THE ^ 
VOCATIONAL SPECIALIST 

o _ 



The University of Georgia 
College of Education 
Division of Vocational Education 

Athens, Georgia 30602 



It** **m«cl* :»»>B«n<*a» txnrvrt M^xi a. t m ri*^ Ni 
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. ■ ■ . DIRECTIONAL INFO R^IATION .' . ; . - 

•i. J ■ ■ ■ I ■■■ 

t , ■ . ■ ■ . . ' 

NOTE: The primary purpose of this research study is to ident^y and validate corapetencies and 
, f indicating behaviors of the Vocational Specialist. If a logical approach is to be taken 
in the preservice preparation of the/Vocational Specialist, it becomes imperative that 
.an examination be made of these competencies and indicating behaviors for the purpose of 
designing a. preservice instructional program. • , / 

• ' • The following pages of/ this booklet contain a listing of competencies and indicating be- 
. ^haviots to be performed' by 'the Vocational Specialist. The competencies are divided into' 
■ 10 Roles for clarification. This list of competencies- was compiled by reviewing the re- 

' lated literature, examining the job description, of the Vocational. Specialist, and consult 
ing with selected Vocational S})ecialists across the state. • 

. . We are asking you to respond to four specific questions about each of the listed competen 
■ ,1 cies. Please read each competency and the indicating behaviors before vou respond to each 
of the four specific questions. Space is provided, at the end of each Rc for additional 
competencies if t-hey -can be identified. , : • •■ • 



' . . • • ' '. SPECIFIC DIRECTIONS ' ' .■ . , 

Question (D-Degree of Importance ; This question is designed to obtain your rating, on a 1-5 , 
j^scale, as to the. degree of, importance of each competency. Do not rate'the indicating behaviors . 
:they are only included to assist you .in' understanding the competency. Use. only one ,check mark 
.(/) in. the column where most appropriate, ' '/ 

Scale Pefinition ; " ° r ' " 

1 - Extremely Important ■ . 4' - Slightly Important . ' 

2 - Highly Important ' 5 - Unimportant ' 

/ / ' ; •■^ ■ ■ . ■ ' ■ ' ■ 

■ y- Somewhat Important,' - 



perforce £»; the LSl^ r Z'TT? 'ff ' 
^ , ™ cnccK uaiK ( ) in the columnhere nost appropriate. 

Scale-Pefltition : ' - i , 

1 ^ Weekly 2-. Annually ■ - ' / ^ . 

■ ' ' 4 - Sot Perfor.ed ■ 

listed! «o not in d 'a e ' °f each co^ etencv 

-oat appropriate. c»peteBcy,-Lse only one check rark (/) i„ the column where 

I, 

Scale Definition ; . ■ ■ . 

1- Papers. Pencil Test • \3 -.Observation Eating (learners) ^ 

; ■ 2 - Observation Sating (.supervlsorv • 4 - Self Evaluation 
personnel-teacher educators, 

administration, supervisors, 
. . • - 'and etc.) ; ' • • 

col„ „here «t ajrrojdate ' ' "^^ '» ' 
Scale Definition ; ■ 

, 1 - Pre^service Training . 3~ 2nd year of teaching 

'1- Internship / ' •. 4 - ,3td 'year and after ^ 



mi I JStiBLISHES LOCAL T2AP PROGRAM " 



COfflETENCIES AND BOiAHOR 


DEGREE OF 
TM?">ITANCE 


FREO. 0? 

?momm 


EViT,'"- iilU, 


\ TI^E OF 
; j EVALIATION 


I.' Apply State Guideline. i>. m1. -ngram 


1 
i; 


1 

1 '/ 


3 


4 


5 


1 


2 


{3 


.i 


1 


2 :3 i;. ; 1 




3 


4 


II ;:: 








5 


4 


U 




3 


16 


i- i2 6 


i: 


1 




1-a. Acquire a copy o: ctij,:e luiai^.ines 
1-b, Recognize limitati^ef isaor^- on local system' by 
State Guidelines ' 

■ 2. Analyze assets and limitati.iii^ i^s&d by local system 


















1 
















i 

i 


1^ 


t 6 


1 






6 


4b.h 


2 


9 


i 


7 


7 




2 




2-a. Identify, assets and-I'TiitiJ-^tlvis i:iipos.ed hj local 
system' 

, 2-b. Explain assets aiid j;;:ii.,-;,'i:-;.rir.5 imposed . by local 
system 

2-c. Relate assets and lir-; of local system to 
State Guidelines 

3. Formulate elements of the r. ^ 
















j 
1 

i 
i 

I 
i 

i 


i 

! 

1 








k 










15 


5 


1 






A 


9 


8 




3 


10 




1 0. 


nip 


2 




^ 3-a. Identify all activit. : t;.) >e performed in local 
system 

3-b. Acquire a list of coi elienens from State'Guide- 
lines 

3-c. Summarize all local i :fr "-s to be performed 
3-d. Relate list of core e ^nie'.':3 from State Guide- 
. ■ lines to summarized 1; rtf activities from local 
system 

; 3-e. Categorize local actbTi-it:; by core elements from 
State Guidelines 

4. Construct specific goals ror program 


























> 










15 


5 


1 






2 


5 


13 


.1 


2 


14 


1 


3 


5 




1 


1 


4-a. Acquir^ copy of local s^-st&i educational goals 

and philosophies 
4-b'. Outline, goals for propam as detailed in State 

Guidelines 

.• 4-G. Summarize both local and f..:::: : educational goals 
4-d. Relate local educational to Staus, Goals 
4-e. Differentiate between tk sets of goals 














/ 










1 
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CO^^PETENCIES Alu B2HAVI0R 



5- Fomrulate ^to^zslz budst 

5-a. Acquire cc - - cf :cate budget form . TTegZIir 
5~b. Identify z^.zal i^rate moni&s allocated for i^tcilI 
program 

5-c. Identify a— adcini^onal monies for local -mgr^ 
5-d. Interpret iiate budget form and regulation^ 
, 5-e. Relate all allccatred raonies to Stare reguliLticiiE 
5-f. Categorize ..allocated monies inrto line itei: bucket 
form 

Compile job deszriptlon of Vocational Specialist 



DEGREE OF "REQ. OF 
IMPORTANCE ■ -^FOHMANCE 



18 



18 



2 S3 



11 10 



14 



HEr-:OD OF 
EVALUATION 



14 



A 



lIPfE OF 
EVALUATION 



. 4 



3 



12 



6-a. List functions of Vocational Specialist 

6-b. Translate functions into descriptive' statements 

6-c. Predict tasks related to each function 

6-d. Analyze tasks as to adaptability 

Prepare a calendar of events for, program 



3 . L3 



H2 



1 16 



15 



7-a. Identify e^^ents to be completed 
7-ba. Define loccj. school's ::aLendar 
7-c. Translate -Hvents ir.to tlTue spans 
7-d. Relate events into a priority listing 
7-e. lategorize events ro a yearly calendar' 

^* Organize a vo cational advisory comnnittee 



tL3 



1 12 



1 11 



8-a. liutline procedure to organize an advisory com- 
mittee 

8-b. Explain procedure fdr organizing ah advisory 
committee ' ^ 

Employ procedure in identifying roles and func- 
tions of advisory committee 
8-d, Discriminate among zhe roles and functions fcr 
administrative approval of ccrmittee 



8-c. 



127 



ERIC 



coipete: :iEs and behavior 



5' Sgli'L--VO'^ational advisory' conmittee aea^r^ 



9-a. identify criteria f^r selecting :on:.:. tt-- nenbers 
9-b. explain criteria for selecting c wc-ce; n'.embers 
Vse criteria in sel:;cting potent :al .jc.:.-tee 
-embers ' 
9-d, Discriminate among potential co-rrit'.ei cbers 
9-e, Consile selected lizt of potent -^.l ::'x..t::ee'. 
nercb'ers for stJainlstrative appr, ;ai 

10- Conduct a vocational advisory comi-,-:ae 



DEGREE OF 
■IMPORTANCE 



1 



2 1 3 



5 



rREQ. OF, [METHOD OF 
PERFOME EVALUATION 



1 



iO-a. Outline criisria for conducting corr-ttee meet- 
ings 

10-b. Interpret criteria for conducting nestings ■ 
10-:, Emplov criteria fct conducting je&ts::.. in deve- 
loping agenaa 

10- d Dererma se-iu^antial steps in : nduc~iiig nesting 

11- Ol ga^_2e an interdisciplinary team 

11- a. Outline- procedure :o :organize an inisrdiscipU- 

iiai7 team 

11-b. Enlain procedure ti organize an intstdiscipli- 
nary team 

. 11-c, Employ procedure to identify -oles and functions 
of interdisciplinar- team ^ 

U-d, Discriminate anong rc-lcs an.' : mcticns of inter- 
disciplinary t^^ac fc: £dmr.->:^Tative approval 



11 



2 : 



2'6 
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2 



15 



■112 



4 1 



7 2 



12 



3 



14 



4 



in 



2 11 




TIKE OF 
VALUATION 



1 2 



3 



4 



14 



11 



3.17 




^WIPETENCIES m BEHAVIOR 



12. Salect interdisciplinar y team, members 



DEGREE OF 
IMPORTANCE 



1 



■12XrIdentify criteria for selecting interdiscipli- 

\^nary team. members 
12-b. Explain criteria for selecting interdisciplinary 

■team menibers ' ■ ' 
12-c. Use criteria in- selecting potential interdisci- 
plinary team members ' 
12--d'. Discr'ininate among potential team members ■ 
12-e. Coi!ii3ile\seLected Use of potential team members 
- for fir^l selection — 



13. Design orier:aticn process for intei^isciplinary team 



members 



\ 



13--a. Identify ekEsnts of-pro.cess to orient team ■ 

members , \ 
13-b. Describe e.'.sments of process to orient team 

med)ers \ 
13-c. Employ eler.eiits in identifying information to 

be *ransmi::ted ■ - ^> 
. 13-d. Cat'^gorizE elements,, by sequential time allot- 

mzs 

lA. Categorize learnsr to b'e served by Program 

U-a. Define 'characteristics of learners to be served 
14'b. Identify tendicapping .conditions to be included 
U-c. Describe Isarners' characteristics and handi- 
capping conditions 
U'd. Relate learners' characteristics to handicap- 
ping conditions 



18 



2 



19 



3 



4 



FREQ. OF 
PERFORMANCE 



1 



10 



16 



10 



14 



METHOD OF 
EVALUATION 



12 



2 



3 



LO 



4 



TIME OF 

EVALUATION 



1 



2 



18 



14 1 



3 



13 



4 



31 



ERIC 



\ t. 



ROLE i - CONTINUED 



■ 0 ■ 


COMPETENCIES AND BEHAVIOR 


DEGREE 0? 
IMPORTANCE 


FREO. OF 
PERFORMANCE 


METHOD OF 
EVALUATION 


TIME OF 
R^ALUATION 


15, Design learner referral methods 










5 




3 




• 1 


2 


3 


4 ■ 


1 


2 


3 


4 


16 


y 5 








1 


6 


14 




6 


8 




7 


9 


8 


4 




15-;a, List possible referral methods 

15-b. Explain possible referral methods 

15-c. Relate possible referral methods to local systeir 

15-d, Disc^riminate among referral methods 

16. Formulate learner selection criteria 




































15 




■1 






1 


3' 


17 




8 


6 


1 


6 


9 


9 


3 




16-a. . Oiicline elements of learner selection criteria, 
16-b. Describe elements of selection criteria / 
16-c. Relate elements to selection criteria to local' 

system^s policies and time lines 
^ 16-d. Discriminate among elements of learner selection 

criteria^ 

17. Select learners to be served bv program 


























-i 










21 










5 


6 


10 




4 


10 


■1 


6 


7 


12 


2 




l/-a. Ident 

va7-b. Diffe 
handli 
17-c. Relat( 
tion ( 
. 17 -d. Discr- 
17-e, Organ: 

L8. Relate loca] 


ify potential learners from referral 

rentiate potential learners by degree of 
:afoping condition (s) 

2 /potential identified" learners to selec- 
:riteria ^ . 
LMnate among potential learners 
Lize potential learners in priority 


r 


































I program to administration and faculty 


16 


■5 








4 


d 


11 




2 


12 


1: 


6 


7 


11 


3 




18-a. Defim 
18-b. Outli] 
18-c. Inter 
for it 

f 


i components' of local program 

le, procedures for implementation 

Dret program components and procedures 

nplementation 




■ s 






















) 

1> 
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ROLE I - CONTINUED 



COMPETENCIES AND BEHAVIOR 



V' Relate loc al program. to selected servinp p f^pnr-fpc 
19~a. Pe^ne components pi local program' 

OuQlne ways agencies can assist and be * 
assisted . . ; . ^ 

^^19-c; Recognize limitations of local program ^nd 
agencies 

Select. reso urce persons in system to ass isr wiVh 

program v ^J" ■ ~, — 

^ 20-a. Identify, tihe professional skills of resource 
^, persons' needed 

■20-b. Interpret: professional skills by jab descrip- 
tion - . 

Relate needed professional skills to'existing 
' ' system staff " ' 

- / '20-d. Discriminate among staff by needed professiTn'al 
■ skills ■ . . • ^^.--^^^^ 

20- e. Compile selected list. pf prospective resource 

persons 

' ■ ^ ■ ■ • ■ ■ ■ •. ' 

21, .Compile a list of po tential training and job p lace- 
ment .Tesourges. in community 

21- a. Acquire a listing of training and job' place- 

ment resources in coiranunity . 
21.-b. Identify criteria for listing potential train- 
ing, and job placement resources 
" .21-c. Explain/ criteria for listing potential train- 
\ ing and job placement resources 
21-d.'Relate acquired list of resources to. criteria 
for listing training and. job placement re- 
sources 

21-e. Discriminate 'among acquiredlist 



DEGREE OF \\ FREQ. OF 



■IMPORTANCE 



LI 



PERFORMANCE 



14 



METHOD. OF 
EVALUATION 



12 



2 8 



TIME OF 
EVALUATION 



13 



14 



18 



135 
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ERIC 



V . . . ROLE I - CONTINUED ' ■ ^ . * 



COMPETENCIES AND BEHAVIOR 


, QEGREE OF 
■IMPORTANCE . 


FREO. OF 

PERFORMANCI 


METHOD OF 
EVALUATION 


'TIME OF 
EVALUATION 


J2. bevel.op a list of required instructional materials^ 




2 


.3 


4 




1 


'2 


3 


4 


1 


2 


3 


4 


1. 


2 


3 


4 


16 


3 




2 




3 


6 


12 




1 


4 


L6 




'6 


14 


1 




supplies, and equipment 

22-a. Identify instructional 'material, supplies, and 

equipment required 
22-b. Describe each item required 

!3. Detect available and accessable instructional mate-' 




































9 


8 


h 






3 


9 


9 




6 


2 


13 




5 


15 


1 




rials, supplies, and equipment in school 

23-a. Acquire list of all instructional materials, 

. supplies, and equipment in. school 
23-b. Interpret list of instructional materials, 
. supplies, and Equipment. for 'program use 
. 23--C. Relate. available and accessible instructional 
• materials j supplies, and equipment to required 
' program list 

' ■ " c ^ . . ■ ' ■ > 

4. Assist In selecting physical facilities (Classroom & 












■• 
















1 






— 

0 


10 


4. 


5- 


1 


1 


2 


17 


2 






10 




9 


5 


13 


1 




office) . . ♦ 

24-a. Identify design and pontents of physical .faci- 
lities ^required 

24-b. Define p^iysical facilities needed. 

24-c. Relate- design and content of physical facili- 
ties reciuire'd to local srhonl sptfinp- 

DDITlbNAL IDENTIFIED COMPETENCIES . 




























/ 
























■4 














i 




1 ■ 


■ " ■ ■ /. ■■' 






































































— \ 

< 
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I- 



ROLE II - INCORPORATES ADMINISTRATIVE STRATEGIES' FOR ^ROGfip 



COMPETENCIES AND BEHAVIOR 




on- 



goropile individual learner's personal folder 
25-a. Identify types of records to be included in 
folder 

25-b. Sunimarize type of information to be placed 
records , 

. 25-c. Relate identified records to existing permanent 
records 

. 25-d. Recognize additional, records and information to 
be included in folder 



DEGRjEE OF 
IMPORTANCE 



26. ■ Maintain learner's prop ram- records 
26-a. List records to be, maintained 

26- b . Conclude information to • be collected 

27. Prepare learner's progress' reports ' ■ ' 
2/-a. identify information to be included on reporT 

' 27-b. 'Conclude type- of progress report form to use 

27- c. 'Use form to obtain learner's progress informa- 

tion 



15 



12 



28. 



29. 



Prepare program records and reports 
.28-a. Identify records and reports to be prepared 
28-b. Suimarize information to, be collected and re- 
ported 

28- c. Relate information to be collected 'to program 
;28-d. Categorize information collected on program 

Eml)loy a record and information filing system ' 

29- a. Out.line procedure for filing records and infor- 

mation 

29-b. Explain procedure for filing records and/ infor- 
mation . 



11 



8 56 



PERFORMANCE 



11 



13 



16 



6 12 



3- 



13 



10 



wmw 

EVALUATION 



13 



tImToF 

EVALUATION 



1 



16 



13 



11 



11 



18 



17 



19 



17 
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ROLE 11 - CONTINUED 



3 



■ COMPETENCIES AND BEHAVIOR 



.•30' Interpret recor ds and reports for self amU H^ 
; ,30-a. List records and reports to be interpreted 



JO-b. Defxne,persons who will need records and reports 
interpreted 



persons . ■ ■ " ^'^—^ 

31- a. Identify appropriate persons to receive program 

reports ■ . 

• 31-b. Explairi^dissemination procedures 

Determine referen ce materials that should be added 

32- a. List all reference materials that should k in- 
■ eluded in the library (cost cczsidered) 

32-b. Summarls reserencematerials. currently in li- 

, brary which -elate to the propaE 
. 32-c. Relate ihe list of' suggested ra"erence materials 

to library resources 
32-d.- Differennate between the two lists of '.refer- 
ence- inatfrials ■ ' \ ' ' 



DEGREE OF 
IMPORTANCE 



Prepare purchase request and /or requisition for ma tP- 
rials> suppliesTor equipment ~~ 
, 33-a. Acquire a copy of all forms required local. ' 

and/or state , ■ ' ■ 

%-h. Explain procedure for completing each form, 

local and/or state 

34-c.^'Eniploj- procedure in. completing fom for a given 
. ' ' ti"'? ■ 

34-d. Analyze the .completed forms to detect mistakes, 
or incompleteness ■ 



in 



10 



4 



FREQ. OF 

PERFORMANCE 



2 



13 



14 



13 



4 



METHOD *0F 
EVALUATION 



2 



12 



3 



11 



1 12 



12 



TIME OF 
EVALUATION 



17 



16 



16 



17 



0 
0 
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■ROLE 11 - CONTINUED 



COMPETENCES AND BEHAVIOR ' 


UfiliKJir, Ur 
IMPORTANCE 


FREO, OF 

Performance 


1 METHOD OF 
EVALUATION 


TIME OP 
EVALUATION 


3'4. Maintain an inventory of mfpriaU , snrrlVi, nnd 
equipment 


1 


2 


3 


4 


5 


1 


2 


3 


4 


1 


2 


3 


4 


1 


2 


3 


4 


6 


q 


3 


'3 






8 


13 






9 


1 


11 


I 


18 


2 




34-a. Outline procedural steps for inventorying mate- 
. rials, supplies, and equipnient , - 
34-b. Describe the time frame for each procedural step 
in the inventory 

35,. Prepare travel expense statements for reimbursement 
















f 












• 








11 


> 

,6 


3 


1 






21 






1 


12 




'8 


5 


16 






.3W. Acquire forms to be utilized, local and state " 
■ 35-b. Describe information to be. included on forms 
35-c, Relate information to fcfmis / 
Ji-d, Detect incomplete or incorrect information 




































36. Organize reference "center lti'"classroom or offirp 


6 


11 


3 


1. 




3 


12 


5 


'l 




7 


5 


,9 




19 


2 




36-a. Identify materials and ecfuipnent required for 
the center 

36-b. Summarize physical, requirement for the center- ! 
36-c. Relate, physical requirements to local classroom 

-or office ^ ,. 
36-d.- Recognize modifications or -adaptions recfuired 










u 
























h 

1 


37,. Formulate a proposal for additional funding 

37-a._ Outline procedure for writing specific proposal 
37-b. Explain local program needs related to proposal 
, 37-c. Relate proposal specification^ to local pronan 
■ ■ needs 

37.-d. Recognize specific information describing local 
program ^ 


J 






J, 




1 


li 


-1 






15 




6 


1 


14 


4 


2 


































13 
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: , ROLE II - CONTINUED 



comp:etencies and behavior 



Modify physical fgcilities for more effective leanm^ 
38-a. Be familiar ith physiTarfacilities 
■.. 38-b. Explain the p.vsical facilities needed by pro- 
gram 

38-c. Relate existing, physical facilities .to program 
needs^ . 

38>d. Recognize. modification required in physical, 
facilities for more effective learning ■ 

instructional J iate rials, and equipment for 

indVidual lear ner's needs 



39~a\ Identify'individual learner's needs 
39-b. Inscribe material and. equipment required to 
■ met individual learner's needs ' . / 
■39-c. Relate individual learner's needs to existing 

maten'als and t-^uipment ■ 
39-d. RecogriiEe raodiications required for both mate- 
' rials and equipraent 



t and 



■ Dgv elop jroceduV for maintenance of equipmen 
materials ' 
40-a. List equipmeV and materials which need perig-. 
die maintenanVe ■ 

■ 40-b. Describe maintVance required fpr,.ltemsi listed 
40-c. Employ local sykem's procedure'ln planning 

■ for .maintenance 'needs^ -"^ 

■ 40-d. Recognize priorities for each item listed 



41' FomJlata- program policiesVor .involved individual s 



jlrafRecall program components 
41-b. Describe each' component\ 
Al-c. Examine components for policy needs 
41-d. Infer specific policy needs ' 



DEGREE OF 
mPORTANCE 



14 



2 



3 



4 



5 



FREQ. OF 
PERFORMANCE 



11 



10 



2 



10 



10 



4 



12 



12 



METHOD OF 



8. 



12 



TMOF 
EVALUATION 



10 



1 



2 



3 



18 



20 



12 



15 



18 



/ 



111 
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; ROLE 11 - CONTINUED 




COMPETENCIES AND, BEHAVIOR , 



.0 ■ 



JW. Identify individuals who sliould.be involved 
A2-b. Interpret program policies 

,^3. ^oinEilei^ro^^ j.^, 
adhered tpJ vJ^Mrnpr 

43-a... Uist approved procedures and regulations for 
■ ' local program ■ 

«-b. Suramrize li3,ted , procedures and regulations 
43-c. Relate procedure and regulations to administra- 
/tion 

^3-d. Discriininate among listed procedures and regu 
lations 

Matejrogram procedures and ref>,ib tioiis to learners 
. ^4-a. Be familiar, with program procedures and regu- 
lations. . ' 
. " 44-b, Describe program procedures an^ regulations 

I°™k te_.acceptable behavior st;^ndard for learne rs 
45-a. Acquire a copy of school policy regarding 

• acceptable standards for learners' behavior 
Explain specifc program needs relating to 
acceptable standards for learners' behavior 

45-c. Relate •program needs to school policy 
45-d. Discriminate between program needs 'fcr-accep'ta- 
' ble standards for learners' behavior and school 

• .policy 



ERIC 



: ROLE II - COilTlNUED 



■ / 



COMPETENCIES AND BEHAVIOR 



' Develop p/^cedu res to enhance the learning en viron- 
ment • '■ ~ ~~ : — 

• 46-a. Be familiar with. classroom management techni- 
/ ques. ' , r ^ , . 

46;., Describe' types of dassroom management techfi- 
.ques acceptable by local system ' 

46- c. Relate management techniques to local system 

procedure 

A6-d. Differentiate between management techniques, 
and local school procedures 

V' Develop safety procedures ^for learners • 

47- a. List all safety precautions to be adhered to 

by learners, ' , 
, 47-b. Explain each safety precaution listed . 

47- c. Relate safety .precautions to all instructional 

methods ■ , 

■ A7-d. Categorize safety precautions by instructional 

methods . 

A8. Formulate procedures for l earners to check-out mt^^ ' 

■ .,A8-a. Identify items which can be checked-out 

A8-b. Explain various check-out procedures. 
A8-C. Relate various chec-o.ut procedures to identi- 
fied ■it/enis 

48- d. Choose check-out procedures for specific items 

6 ■ 



;e of 
importance ' 



1 



13 



2 



7. 



3 



5 



148 
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ERIC 



\ ■ 



FRED. OF 
PERFORMANCE 



METHOD OF 
(VALUATION 



1 



2 



10 



r 



2 



3 



4 



TIME OF 
EVALUATION 



1 



2 



3 



4 



18 



16 



12 



17 



149 



Hi 



ROLE,II - CONTINUED 



150 



COMPETENCIES AND BEHAVIOR 






■DEGREE OF 
' IMPORTANCE 


FREQ. OF 
. PERFORMANCE 


METHOD OF 
EVALUATION 


TIME OF 

EVALUATION' 




I 2 

II 6 


3 
3 




5 1 


2 


3 


k 


1 


2 


3 




1 


2 


3 4 


■J^a. List types of policies to be adheredl^ 
• 49-b. Describe each policy 
. ^9-:c. Classify policies by types of resource persons 
Recognize all policies related to resource ' 
■person 

' WIONEIDOT^^ ■ ^ 






1 


1 


7 


12 


1 




11 


1 


8 


1 


18: 


L 























































































,/ . ' ■ 

i . ' 

; 

I ■ ' ' ' 












/ 


,i 














16 
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ROLE III - FORMULATE INSTRUCTIONAL DESIGN 



COMPETENCIES AND BEHAVIOR 



50. Develop instructional ^oals 
, 50-a. Recall specific program goals 
50-.b. Interpret specific program goals 

50- c. Utilise specific program goals to predict 

instructional goals ' 

■ 50-d. Discriminate among predicted goals 

Develop instructional . ob jectivpg 

51- a. Recall instructional goals 
51-b. Interpret instructional goals 

51- c. Utilize instructional goals to predict instruc- 

tional goals 
i 51-d. Discriminate among predicted goals 

,-52. Prepare a program of stud^ 

\ 52-a. Review instructional objectives 

52- b. Assocfate^instructional areas to objectives 

■ 52-c V Relate instructio.nal areas to instructional 

methods •■ -j. . 

... • 52-d. Distinguish, amon|. instructional areas and 
' instructional methods 

t 

■ 53. Diagnosei^ ^^^^ ._ 

■ tion(s ) ~ " ^ 

53- a. Recall individual learner's handicapping condi- 
tion (s) 

53-b. Describe individual learner's handicapping 

condition (s) , 
53-c. Examine individual learner's handicapping con- 

■ dition(s) 
53-d. Determine level of functional ability 
.53-e. Specify maximum functional level 



DEGREE OF 
■ IMPORTANCE 



17 



18 3 



. OF 
PERFORMANCE 




12 



11 




METHOD OfTtIME OF 



EVALUATION EVALUATION 



11 



11 



14 



2 7 



14 4 
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ROLE III - CONTINUED 



.COlfETENCIES AND BEHAVIOR 



I 



54. |etermnejn^^ 

34-a. Be familiar with recoininendedli5i^gnien.t instru- 
inents 

■ 54-b. Explain how to administer instruir.ents and trans 

late data 

Eiploy recownded assessment instruments 
Analyze collected data 
j4-e. Compile analyzed data" for each learner 

■ QlS^Iliziiesul ^^ assessment instrum ent, into pro- 
riJe form """^ ' — — — 

■ .)5-a. Recall results from assessment instruments 
;.'5-b. Interpret results from assessment instruments 

56. Appraise, indivi dua l learner's profile _ 
56-a. Recall individual learner's profile 
56-b, Explain, individual learner's profil.-j 
■ 56-c. Examine individual learner's profile 
56-d, Analyze individual learner's profile 



56-e. Synthesize individual learner's profile 



Determine lea rn^ readiness for instruction 
^J'l^ RecalTappSsal of individlial le^Si^PT^^ 
5/-b. Interpret appraisal of individual' learner's 
profile 

. 57-c. Relate profile appraisal to ^atypical results 
57-d. Analyze for conformation of atypical results 
57-e. 'Synthesize the atypical results 



■■*atypical - a child or trait that in some way differs to 
a marked degree from others of a specific type 
class, 0^ category. ' 





ROLE III - CONTINUED 



COMPETENCIES AND BEHAVIOR 



58. iJtiU2 e_a>iified persons or a^ gnriocM ^n.nj,... 

at^EicaUearners 

58-3. Recall atypical learners 

/ 584. Identify qualified persons or agencies to diag- 
nose atypical learners 

58- c. Differentiate among flualified person or agency 

59. ^evelo^) rocedure for ineetin ajhejieeds. of individual 
, i!HS£I gJl instructional p res^rig^ ' 

59- a. Identify components for developing instructional 

prescriptions 

59-b. Explain components for developing instructional 
prescriptions 

59-c. Relate components to individual learner's needs 
59-d. Detect possible components which do not- meet . 
■ individual learner's needsk ,- 



DEGREE OF 
IMPORTANCE 



15 



60. jxagin^j ndividual learner's ^sessment data ' ' 
7'' ^^c^llina^iSto^^ 

60- b. Sumniarize individual'learaer's assessment data 

61- 3. Identify existing instructional options ' 
61-b. Describe each existing instructional option 



15 



2 



3 



12 



FREp. OF 



12 



12 



10 



12 



METHOD OF 
EVALUATION 



1 



13 



10 



io 



,TDiE OF 
EVALUATION 



1 



2 



17 



18 



10 



10 



17 



20 



TOT 



157 



ROLE III - CONTINUED 



COMPETENCIES AND BEHAVIOR 



62. DeteMne. academic functj£nln|_kv^ entry into 
s elected intellectual op tions 

62-3. Recall existing instructional options 
62'b. Differentiate between in-school vocational 
clusters and out of school related options 
Examine each selected instructional option to 
determine the acadeiric functioning level 
62-d. Analyze each selected instructional option to 
- determine the academic functioning level 

62- e, Conpile acadeiric functioning level results 

63. Fbmikte individual personalized i"structional__^ 

63- a. Recall components for developing individual 

personalized prescriptions. (1) Learner assess- 
■ ment results .(2)' Instructional options (3) Pro- 
cedures ' ; . ' 

634. Summarize components for developing individual 
personalized instructional prescriptions 

63-c. Relate learner's assessment results to instruc- 
tional options". 

63-d. Detect instructional- options .which meet indi- 
vidual learner's needs 



SIMUMNTinED COMPETENCIES 



12 



ERIC 




16 



FREQ. OF 
PERFORMANCE 



1 



13 



13 



4 



METHOD OF 
EVALUATION 



1 



2 



3 



11 



mi OF 

EVALUATION 



1 



2 



17 



3 



19 



ROLE IV - SELECTS AND APPL'IES INSTRUCTIONAL STRATEGIES 



COMPETENCIES AMD- BIHAVIOR 



64. Develo^rocedure for selecting ^n^^^^»^M^ 

tegies " — 



6A-a. Recall instructional objectives' 

Be familiar with a variety of instructional 
strategies 

6A-C. Explain various instructional strategies 
b4-d. Relate various, strategies to instructional . 
oDjectives^^ 

64-e. Distinguish among instructional strategies for 



DEGREE. OF j FREO. OF 
IMPORTANCE | PERFORMANCE 



tiona] 



learning situation 

55. Applv^'p^oc edure for selecting 
gies 

65-3. Recall procedure for selecting instructional 

strategies 
65-b. Suranarize selection procedure 



tJtilize remedial instruction 



66-aTy^oi^r2e learners needingT^edial instruction 
trom assessment profile 
I 6.6-b. Describe methods to be used for renediation . 



7- Apply team teaching technique 



67-a. Identify' persons to be used in team teaching 
,y)/-b. Explain role of each teacher 



8- Apply personalizPd instruction 

. /CO ^ T J _ '~~r7. \ : • — 



68-a. Identify needs of individual learner 
68-b. Explain procedures to be used to meet needs 



11 



11 



18 



15 



10 



13 



METHOD OF 
EVALUATION 



11 



13 



12 



10 



TI>1E OF 
EVALUATION 



17 



3 4 



19 



19 



20 



18 



ERIC 



'role IV - CO'NTINUED 



lOMPETENCIES' AND' BEHAVIOR 



•9; Apply role playing strategy 



DEGREE OF 
IMPORTANCE 



69-a. Define role to be performed 
.69-b. Expiain how 'role should 'be. performed 
69-c. interpret role. playing situations, 



O'i Employ a^ panel discussion ' / 



Identify panel members 
i.70-b. Identify information to be discussed^. , .v 
^ i 70-c. Describe 'duties of pai^el ^members 

1* Utilize conference technique 

, . ; 71-a. Identify person(s)' to^be included ;. . 

71- b. identify topic of conference . 
,71-c. Explain' purpose of conference 

. Utilize group discussion v . • ' 

:7:>:-a.. identify members to be Included in discussion^ 

72 - b. L|j.st if'formaLion to be Jiscussed 

72- c. Explain' purpose of "discussibn 

3. Utilize field trip ' ^ 'V' ' ■ ' ' 

73- a. List potential businesses and agencies in com-^ 

munity. for field, trips 
73-b. .Define purpose of field trip to business or 
■ . . agencies ■ ■ " ' . 

-■73-G. Summarize "to- the business, personnel the desire^i 
. : ' learning experiences of the field trip- 



K Use supervised ^roup study 



74-a. Identify l&rners in group activity 
r 74-b,. Identify activities to" be employed 
■ 74-cf,\ Exp lain learner^s roles fn- group study 



FREO. OF 

PERFORMANCE 



12 



13 



11 



19 



12 



METHOD OF 
EVALUATION 



10 



TIME OF 
EVALUATION 



17 



17 



17. 



17 



10 



19 



17 



EKLC 



ROLE IV - CONTINUED' 



COMPETENCIES AND' BEHAVIOR 



75. Use independ ent study techniques ' ' 



75-a,' List learners tc participate in inde^SS 
study 

75-b. Identify location for independent study activi- 
^ ■■. 75-c.' Prepare , activities to assist learners 
76. .Use^assj ^nts for'instiu^ion . 

. -b. Describe how assignments' are to be completed ' 
• /O-c. Explain instruction related to assignments ' 

■ and, equipm ent ■ 

77-a. Identify audio-visual materials and equipment 
available 

77-b. Locate AV materials 'and equipment needed ' ■ 
. //-c. Summarize AV material/ and equipinent in relation 
to subject matter 

78. MLSHilllledin^^ 

/H. Identify games to be used 
. 78-c. Illustrate rules of games 

^2IHkte_das^^ 



DEGREE OF' ' 
IMPORTANCE ' 



FREQ. OF [method OF 
_PERFORMANC£ VALUATION 



TIME OF, 
EVALUATION' 



■ ^^^t alternativer^iiable for classroom" 
activities 

•, 7H. Describe the design of each alternative , 
/9-c., Construct classroom routines ' ■ 
79-d. Determine which alternative would be beneficial 
■ in a specific classroom situation \ 




16 i 



165 
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ROLE, IV - CONTINUED 



2. 





IPETENCIES' AND BEHAVIOR 


DEGREE 0^ 
IMPORTANCE 


FREQ. OF" 
PERFORMANCE 


METHOD OF 
EVALUATION 


] TIME OF 
EVALUATION 


Develop an open, non-tbeatening environment 


1 


•2 






5 


1 


2 


3 


k 


' 1 


2 


3 


4 


1 


2 


3 




le 


3 








13 


6 


2 






12 


5 




1 


19 


1 




»U-a. Recall each learner's assessment profile 

80-b. Describe goals for each learner 

80-c. Observe situations in which each learner behaves 

in an acceptable manner 
80-d, Analyze situations in which each learner behaves 
• in an acceptable" manner 

Develop successful learning experiences for each 




























0 


■\ 






18 


3 








15 


5 


r 






8 




8 


1 


18 






learner 

81-a. Recall-:each learner* s assessment profile 

81-b. Describe.goals for each learner 

81-c. Observe situations -in which each learner 

behaves in. an acceptable manner / 
8i-di Analyze situations in which each learner 

behaves in an acceptable nanner 

11 

Create conditions conducive to creativity 




























■ 




\ 




ID 


Q 
7 


0 
L 






iji 


0 

0 








7 


7 


7 




19 


2 




82-a. Identify learner ideas, input and inquiry 

82-b. Recognize strategies conducive to the facili- 
LaLxuii uj. t-LcoLxve acLivxty 

82-c. Summarise instructional .strategies which pro- 
mote individual learner response 

82-d. Relate instructional strategies to individual 
learner ideas, input arid inquiry 

i32"e. Categorize strategies for the facilitation of 
creativity . - 




/ 
























1 








Relate teacher expectation to. the learner 


11 


9 


T 








L4 








7 


5 


9 




17 


■4 




83-a. Identify classroom procedures to be used 
83-b. Interpret school and classroom rules 
83-c. Kxplain to the learner the goals set for them 
and the time for completion 


































■ 



ROLE IV - CONTINUED . '. ' ' '• • . / 



COMPETENCIES AND BEHAVIOR 


DEGREE OF i 
IMPORTANCE 


FREO, OF 

PERFORMANCI 


METHOD OF 
: EVALUATION 


TIME OF 
EVALUATIOKf 




84. Select ac.:ivUies_which will encourage learnp..\. 
aid other learners ' 


1 


' 2 


3 


, 4 




1 


2 




4. 


] 


9 




4 


V 


2 








11 


6 








i: 


3 8 








t: 




1 r 




1 r 






^- 

4S 


84-a. List classroom procedures and instructional 
R> K f'f ^Si^' which. require group participation 
* ^u"" ^^^^ activity is to be conducted 
, at-c. Choose classroom procedures and instructional 
.Strategies which meet group need.g' 

85. Select activities^ which will encourafze lp;,'Vn»v= >n 
participate in coinDpti>i<Vo ovonhc 






















J 


0 


XL 




lb 


2 




ir 


3 


6 


1 


1 


9 


8 


3 


1 




•7 


5 


8 


2 


16 


2 




. 85-a. List competitive activities: available to the 
learner '■ 
- 85-b. Describe how each activity is to be conducted 
8j-c. Choose appropriate activity that meets indi- 
vidual learner needs 

86. Apply non-verbal cnTr™,nin,nr.v^ techniques ' ' 




































5 


9 


7 






10 


10 


1 ■ 




1 


7 


2 


11 


1 


18 


2 




86-d. List not! verbal techniques available 
86-b. Describe how each technique- functions 

B7. Employ positive reward techniques 




































9 


12 








14 


7 






1 


7 


5 


8 










8773. Identify a variety of positive reinfor ement 

• techniques ' 
87-b. Describe each positive reinforcement technique 

}8. Employ immediate feedback techniques wirh learners 






























19 


H 




13 


7 


1 






14 


■7 








8 


5 


8 






2 




88-a. List techniques for giving i^ediate feedback 
88-b. Recognize how each technique functions 


















1 






r 




1 


L9 

































169 



ERIC 



ROLE IV - CONTINUED 



DMPETENCEIS AND BEHAVIOR 


D 
I 


EGREE OF 
MPORXANCE 


FREQ. OF 
PERFOKMANCE 


.METHOD OF 
EVALUATION 


TIME OF 
EVALUATION 


9. Employ situations which encourage learners to respond 


J. 






4 




, 1 


2 


3 


4 


1 


2 


3 


4 


1 


2 


3 




9 


10 








14 


7 






1 


6 


7 


7 




18 


3 




to questions 

89*a. Identify situations which promote learner^ 

response ^ 
89-b. Describe to learner ways which they should 

respond • / 

3. Analyze the verbal and non-verbal cues of learner 




































8 


7 


5 


1 




14 


5 


].■ 






6 


3 


12 




17 


4, 




behavior ' - j 
.90-a. Identify verbal and non-verbal cues 
. Recognize the meaning of verbal and non-verbal 
cues . 

90-c. Relate verbal and n'on-^verbai cues to learner 
. behavior 

L. Apply project method for imparting; instruction 
































1 




5 


8 


.6 


2 




4 


10 


5 


2 




7 


4 


9 


1 


17 


2 




91-a. Define project method of instruction 
91-b. Explain project method to learners and involved 
personnel 

I. Apply group method for imparting instruction 




































6 


9 


5 


1 




9 


8 


4 






8 


4 




1 


18 






ji. a* ucixufei group meLnou oi instruction 
92-b. Explain group method to learners and involved 
personnel 

i. Apply individualized :nethod of imparting instruction 




















c 
















15 


6 








13 


5 


2 




2 


9 


3 


7 




19 


2 




93-a. Define individualized method of instruction 
93-'b. Explain individualized method to learners and 
involved personnel 

. Q- . ' ' ■ 
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ROLE. IV -"continued 



COMPETENCIES AND BEHAVIOR. 


. DEGREE OF 
■ IMPORTANCE. 


FREO. OF 
PERFORMANCE 


METHOD OF 
EVAJ.UATION 


TIME OF 
EVALUATION 


94. A££ljr_ problem solving or experimental method for 


1 

5 


2 
9 


3 


4 


5 


1 


2 


3 


4 


1 2 


3 






0 

4. 


/i 


. imparting instruction , 

y4"'3. Define Drohlf^Tn <5nl ir-ln cy r\f rt^^«?iv»4*«<s»* 1 —^4.1- J 

j^i^juxeju buiving or experiinental method 
of instruction " 

Explain problem solving or exp^riinental method 
<\j ACiai. ucLis diiu invoxveQ pfc:rsonnei 

?5. Apply cooperative on-the-]ob method of' imparting 






1 7 






6 


14 


1 


V 

/ 


1 1 


1 3 


6 


1 


L7 


3 


12 


8 


1 






6 


14 


1 




1 14 


2 






18 


2 


instruction -c*-- 
95-a. Define co-op on-the-job method of instruction 
: .95-:b. Explain co-op on-the-job method to learners 

and- InVolVt^d ntsrcnnriiil 

ADDITIONAL IDENTIFIED COMPETENCIES 






























** / 




















■ 














































■ 6 ■ 
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. ROLE V - EVALUATES LEARNER PERFORMANCE' AND PHOGRESS' 



0 • ' ' 

COMPETENCIES and' BEHAVIOR ■ 


DECREE OF . 
IMPORTANCE 


■ FREQ. OF 
PERFOR}!ANCE 


METHOD OF 
EVALUATION 


TIME OF 

FVAT.ilATTnw 


96. Plan procedure for evaluating learner performancp 


1 
1^ 


2 


• 3 


4 


5, 


1 


2 


3 




1 


2. 


.3 




1 


2 


3 




7 








6 




1 




3 


6 


2 


10 




18 


3 




96-a. Identify aspects of learner performance' to be 
■ : ■ evaluated . ■ 

. 96-b. Outlina evaluation instruments and techniques 
(ie - employer interview, peer interview-, 'test 
data, etc.) ■ 

96-c. Explain evaluation methods and'' techniques in ' 
terms of learner performance areas '(ie - class- 
room,, on-the-job, workshop, etc.). 
96-d. Apply evaluateon^ techniques and instrmnents- 
yb-e. Categorize evaluation data according to. perfor- 
mance, areas 

97. Develop rationale for evaluation procedure for ' 




















y 
















12 


7 


1 


1 

L 




J 


0' 
u 


in 




0 


0 

0 




11 


1 


18 


,2 




learners - 
■ .97-a.. Recall evaluation procedure. . ^ ■ 
• 97-b. Explain program objectives 
97-c. .Relate evaluation procedure to program objectives 
y/-d. /Recognize program objectives thit reflect' ■ 
evaluative procedures '■ 

98. Selects evaluative methods and instruments based on 


































/. 


15 


5 


1 






3 


12 






1 


10 


1 


■9 


1 


6 






individual learner performance nbjPffivfic 
y«-a. Recall individual learner performance objectives 
98-b, List learner performance areas to be evaluated, 
98-c.' Recognize possible, instruments and technique.s 

for evaluation of performance, areas 
98-d. Relate, evaluative methods and techniques to 

individual learner, performance areas (objectives) 
98-e. Analyze evaluative methods, as to, purpose and ' 

,• scope as .related to measurement of p'erformance ' 
98-f. Compile evaluative instruments and techniques 

■ into- categories relating to learner performance 












1? 










\ 


• 










4 



17i 



■1 ' . ■ • I • , ■ , , • ' ' 



ROLE v.- CONTINUED 



V. . 



COMPETENCIES AND BEHAVIOR 



99. Prepare evaluative methods and instruments Tor uniq ue 
. performance , 

, 99-a. Recall individual^ learner performance objec- 
' tives 

■99-rb. Be familiar with short comings of availabj.e 
■ . ■ evaluative instruments and techniques 
•' 99-c. Summarize additional possible evaluative 
metho 3nd techniques ' 
99rd. Relafe unique evaluative methods and techniques 
to learner performance areas 
, 99-e. Organize unique evaluative ihstrume^.wS and 

techniques with regard to learner performance 
objectives , 



DEGREE OF 
BIPORTANCE 



.100 . ' Evaluate student's performance' in relation to in- 
structional objectives ; .' 
, 100-a. Recall evaluation F"ocedure " 
- lOO-b. Recall learner instructional objectives 
; ,100-c. Identify appropriate 'techniques, and ins'tru- 
ments 

'':](00-d. Apfly appropriate techniques and instruments 
to evaluate learner performance in negard to 
instructional" objectives 
e. Categorize evaluative data with regard to 
instructional objective 
lOp-f.-Fian for additions or modifications of 
Instructional prograiri based ou evaluative 
, ■ data ' ' ■ ' 



12 



12 



i 



FREQ. OF 
PERFORMANCE 



i 



15 



12 



METHOD OF 
EVALUATION 



2 



11 



IF TIME, Of' n 
:0N EVALtJA'TION 



4 



18 



19 



00 



177 



ROLE V - CONTINUED 



COMPETENCIES AND BEHAVIOR 



•101. Ig^lHLMu^^ and persona l traits 



iUi-a. Identify student work habits and personal 

traits to be evaluated. 
lOH, Indicate methods of evaluating work habits 

and personal traits 
101-c. Describe methods of evaluating work habits 

and personal traits 
101-d. Collect information concerning learner work 
habits and personal traits i 

101- e. Organize^ information concerning learner work 

habits and personal traits 
■ lO^f. Compile evaluation data concerning learner 
work habits and personal trait information 

.•102. Mjze walu^ 

capped learner ' '. ~ " 

102- a. Recall evaluative data 
102-b,. Summarize evaluative data 
102-c. Relate the evaluative data obtained to 

learner performance objectiv.-'.s 



DEGREE OF 
IMPORTANCE 



1 



1 



16 4 



3 



1.03. tenizi^Hl^^ 

capped learner ' *~ — 

• 103-a. Recall evaluative data 

i03-b. Interpret /evaluative data ' 
■ ■103-c.- Categorize evaluative data according to ' ■ 
learner performance objectives 
103-d, Relate the evaluative data according to 
learner. performance objectives 



ERIC 



FREQ. OF 
PERF0R}IANC 



1 



10 



METHOD OF 
EVALUATION 



2 



13 



TIME OF 



19 



2 10 



17, 



I- 



ROLE V - CONTINUED 



i 



COMPETENCIES AND BEHA,VIOR 



IQA. Devise procedure for interpreting evaluative infor- 
mation 

': Recall evaluation 'data from Lfse various 

categories 

10^-b. Summarize evaluative information using appro- 
priate categories 
10^-c. Relate evaluative data to learner perfor 
. objectives 

■ 104-d. Categorize evaluative data for interpretation 
to learners, parents, school personnels etc, 

AuDITIOKi^i IDENTIFIED COMPETENCIES 



DEGREE 0? 
I^IPORTANCE 



11 



2 



3 



FREQ. OF 
PERFORMANCE 



3 



11 



4 



METHOD 



11 



TIME OF 



16 



if 



ROLE VI - mm GUIDANCE AND mmm FACTIONS HTHaEARNERS, PARENTS. AND l^E CHERS 



COMPETENCIES AND, BEHAVIOR 



i05. .Organizej^i^r ^ for providi ng 

guidanct! counselinf; services 

105-a. Identify individuals to be involved (eg. 
learner, parents, teachers) 

105-b. Be conscious of the purpose for the inter- 
action (eg, job placement, vocational, 
academic, personal) 

105-c. Recognizi^ strategies appropriate to the pur- 
pose of the interaction 

105-d. Enpioy strategies depending on specific pur- 
pose of the interaction 

105-e. Deterinine appropriateness of strategy lor 
meeting the purpose of the interaction 



DECtREE OF 
II'IPORTANrF; 



1 



strategies vhich enab le learnen^^tffjeyeJop^ 
self av.'arene5s_ , 

196-a. 3e conscious of learner strengths and weak- 
nesses . ■ 
■ 106-b. Identify counseling strengths vliich aid -the 
l&arner to recognize their strengths ^nd 

106~c.^Frepare^s!rategies to develop learner 

•strengths and overcome learner weaknesses 
106-d. Employ appropriate strategies vhen necessary 



Relate effective pre-einplo\Tiie nt skills _to_ learners 



107-a. Be familiar with a variety of pre-emplovBent 
skills 

I07-b. Explain the importance of various pre-emplcy- 
ment skills 

107-c. Demonstrate various pre-employment skills to 
■ the learner 



13 



T 1 



Jl 



FREQ.'OF 
PERFORMAKCE 



16 



13 



'LJl 



12 



13 



^lETHOD OF 
EVALUATION 



1 



X 



10 



TIME OF 



11 



20 



21 



2C 1 



•< 0 
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ME VI - CONTIE'ED 



COMPETENCIES AND mm 


DEGREE OF 
IMPORmCE 


PERFOWLANCt 


r 


:vAi 


'Ul' Or 
I'ATIO^ 


vM OF 
EVAIUATIOH 


Kl'c. jelate intonaation on educational and eraplo\ir.ent 
•OMI^fi-ities and requirements to learners 


1 




3 




5 


] 


^. 


3 






3 




1 


2 


3 




!( 










1( 


) 9 


1 




9 


6 




9 


1 


18 


2 




lUS-a. Identify individual learner career interest 
108-fa. Recognize educational and emp.ownt require- 
ment of appropriate occupations and/or post- 
secondary educ. 
108'C. Explain educational and enplo\Tnent require- 
ment/ opportunities to individual learners 

109. Organize Job placement activities' 




































i: 


1 


1 






7' 


12 


2 






12 


1 


8 


1 


18 


1 


1 


109-a. Be familiar uith employers and job placement ■ 

■ possibilities 
109-b. Identify learners available for emploaent ■ 
105-c. Distinguish among possible job positions de- 
. pending on learner qualifications and abili- 
ties 

109-d. Relate job possibilities to qualified 
learners . 
jjt^ "■ 

110.^Reccigni2_e av^lble in-school sources for providinp 




































12 


6 


3 






a 


9 






'2 


9 


1 


9 


3 


17 


i 




counseling' and guidance services 

llii-a. Be conscious of learner need f;>r additional 
counseling and guidance servi:fcs 

UO-b. Identify appropriate in-schodl personnel 
(LD teachers, ED teachers, counselors, ate.) 
who could provide assistance 

UO-c. Differentiate among in-school' personnel de- 
pending on learner needs 

110-d. Relate learner needs to appropriate personnel 
































1 





ROLE VI - CONTINl'ED 



COMPETENCIES AND BEHAVIOR 


DEGREE OF 
IMPORTANCE 


FREQ. OF 

PERFOEANCI 


^fEIHOD OF 
^'ALUATIO^ 


TIKE OF 
EVALUATION 


ill. Recognize non-school personnel and agencies for pro- 


1 


c 


3 




5 


1 


2 


3 




1 


2 


3 


h 


1 


2 


3 


4 


1( 


1( 


1 






5 


12 


4 




1 


9 


1 


10 


'2 


17 


2 




viding counseling and suidance services 

UH. Be conscious of learner need for non-school 

counseling and guidance services 
Ul-b. Identify services available from non-school 

sources 

lU-c. Differentiate anong non-school personnel and 
agencies depending on learner needs 

lU-d. Relate learner needs to aoDronriate nnn- 
school personnel and agencies 

ADDhiONAL IDENTIFIED COlfETENGIES 






. 
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ROLE VII - PARTICIPATES IN PUBLIC REUTION ACTIVITIES 



COMPETENCIES AND BEHAVIOR 


D 
I 


EGREE OF 
MPORTAiNf 


FREQ. OF ■ 
PERFORI'L'^'CE 


EVALUATION 


EVALUATICN 


112. Plan a public relations program 


1 


2 


3 


L 


J 


1 




3 


/, 
-y 


^ 




■ 3 




1 


2 


3 l\ 


11 


8 


2 






j 


10 


7 






13 




8 


'l 


20 




112-a. Identify persons and groups with v^m a public 

relations effort would be .beneficial ■ 
112-b. Identify various public relations technique 
112-c. txplain purpose for public relations effort 

in terms of prograiii goals 
112-d. Choose S)propriate techniques for use with 

persons md/or groups to achieve the pujposes 
. of the public relations effort 
112-e. Analyze public relations technique to deter- 

luluc Laeir appropnaceness 








\ 
1 
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iU. A£^istjnjevd^^^^ of public relations Dolicle^ , 
between che school and the comunif'" ' T 


,11 


8 


2 






7 


8 


6 






12 






T 


19 


1 


113-a. Identify school policies regarding |)rorrani ' 
113-b. Identify coiraunity policies toward school 
■ 113-c. Explain school and coiamunity policies 
113-d. Relate school and co4unity public -relations 
policies to prpgram public relations activi- 
ties ' " 

113-e. Determine differences and/or similarities ' 
• between policies of school/comunity and 
• policies of the pre gram 

IIA. Assists with community, business, and indu^^try 








C 


■ 1 






















/ 




7 


6 






5 


10 




t 




10 




11 


1 


20 




• sponsore(j activities . |^ " 
114-a. Be familiar with the cor-unity, business,, and 
industry including activities sponsored by •■ 
each '■' ■ 

lU"b.. Describe community, business, and industry 
sponsored activities relating to the. program 
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ROLE VII - CONTINUED 



* * * 

* t 

COMPETENCIES AND BEHAVIOR 


DEGREE OF 
'illPORTANCE 


FREQ. OF 

PERFORMANCE 


METHOD ^OF 
'EVALUATION 


TIME OF 
EVALUATION 


' 115. Maintain effective relationships with community 


I 


2 


3 




5 


l' 


2' 


3 


4 


1 


2 


3 


4 




2 


3 


4 


10 


10 


1 






5 


14 


2 




^ 


.11 




10 


1 


20 






groups ^nd/or individuals ■ 
, U5-a. Identify groups and individuals' beneficial 
.to. program. . . 
115-b. Pescribe nature of theqe services or activi- 
ties 

115-c. Establish effective relationship with such 

Pr^nur^Q i vi^l nun dual c 

■ 116. Organize public rela Lions presentation 






















/ 

/ 














10 


? 


4 






.2 


10 


9 




1 


11 


1 


8 


1 


18 


2 




116-a. Identify specific individuals and groups with 
whom a public relations. presentation would 
be beneficial' ^ . , 

llH'|Suiiiniarize specific subject matter related to 
the program that would be most pertinent' to a 
particular individual or group and most impor- 
tant for them to be aware 

116-c. Relate public relations presentation to the 

117* PrcDare rplf^a^^p^ fov npu«? mprlin 


1 


■ ; 
i 
r 

I 

i 
\ 
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1 




2 


14 


5 






12 


1 


8 


1 


19 


1 




a* iutiiuiiy bpcLlIiC llicUla 10 wulCn pUDilC 1613'" 
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4.J./ Ui iUcULXl.y bUL^lpUL lUaLLcl. IIIOSL apprOpridUciy 
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XXI ijuiiuilai.iic oUUJcCL UlalLci CHaL WOUIQ D6 UScQ 


































ill caUl lIlQiViClUai olLUaLlOIl 




































" ll/^di Rplatp tirnPT^ni <;ii}i'ippf mflffpT uflrTnuQ "nprjc 




































media 




































117-e. Categorize subject matter for presentation 




































by appropriate news media ■ . 

/ , ■ ... ■ • 
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ROLE Vir > CONTINUED 



CO^IPETEKCIES AND BEHAVIOR 


" u 

DEGREE OF 
BffORTANCE . 


FREQ. OF 
PERFOmANC: 


' ffiTHOD OF 
EVALUATION 


TRIE OF 
EVALUATION 


, ADDITIONAL IDENTIFIED COMPETENCIES 


1 


2 


3 


. 4 


5 


1 


2 




4 


1 


2 


■3 


4 


1 


■2 


3 


4 








































































'"- - * 1 - 
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■ / 

t 
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192. ' 



ROLE VIII - ESTABLISHES COOPERATIVE TRAINING STATION* 



COMPETENCIES AND BEHAVIOR 



118. Prepare- profile of pros pective coop training stations 

118- a. Recall listing 'of prospective coop training 

stajlpns 

ns-b. Recrgnize categories of coop training stations 
■ ' needed z 
U8-C. Relate list of prospective coop training sta- 

tions to categories 
llS-d. Categorize prospective coop training stations 

119. Desigii procedure Jo interview prospective traininp. 
sponsor 

119- a. Identify information to be used in the inter- 

view of prospective training sponsor 
_119-b. Suimarise information for the interview pre- 
sentation 

119-c. Kelate summarized information to prospective 
training sponsor . 

119-d. Detect additional information required for 
individual differences of each training spon- 
sor interviewed 

^20- Apply interview procedure to prospective coop train- 



ing sponso rs 

120~a. Identify prospective training sponsors on 
profile 

120-b. Recall interview procedures for prospective^ 

coop training station sponsors 
■ 12C-C. Sunnnarize infonnatiorf. on selected^ prospective 

coop training station sponsors 




ERIC 



-ROLE VIII - CONTINUED 



' ' ' ' 1 1 _ ir ' . 


COmEHCIES AND BEHAVIOR 


"degreToF 

BIPORTANCE 




' FREQ, OF . 
PERFOWIANCE 


METHOD OF 
EVALUATION 


1 TIffiOF 1 
EVALUATION 




J. 


.2 


3 




.5 


1 


2 


3 


k 




2 


3 




1 


2 




121. Formulate criteria for evaluating ma^iv. m.. 


9 


8 


2 


'2 




1 


3 


17 






10 


2 


9 




Ik 


7 


training station ' ■' — - 
121-a. Identify elements of ^evaluation criteria 
• 12H. Translate the elements into criterion state- 
ments 

12H, Relate criterion statements to program obiec- 
- . tives 

12H. Analyze criterio'n statements for final adop- 
Lion 


































122. Develo£j^dure for evaluating pro^i.. mo. 


9 


8 


4 






1 


7 


13 




1 


10 




10 


1 


15 


5 


.training station 

122-a, Recall summarized information obtained from 
the, interview of prospective coop training 
station sponsors 

122-b. Explain coop training station evaluative cri- 
terion' 

122-c. Relate interview information to evaluative 
, criterion for prospective coop training sta- 
tions 

122-d. Discriminate among prospective coop training 

>r stationc ' 


















V 
















Miajraining station evaluation criteria to > 
: .prospective training stations" ~" ~" 


U 










2 


12 


1 




1 


± 




10 








123-a. Identify^prospective interviewed coof train- 
ing station sponsors 

123-b. .Recognize procedure;for evaluating prospective 
coop 'training station • ' 

1 






« ' 






1 










e 
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ROLE VIII - CONTINUED 



COMPETENCIES 'and BEHAVIOR 



^^^* -Select coop training ,t,tinn individual han di- 
capped leamer "~ ~ — 

124-a. Recall all descriptive and assessment data 
about each individual learner ' ' 

124-b. Distinguish individual learners career obiec 
tives 

124^0. Relate learners career objectives, descriptive 
and assessment data to the training stations 
that have met the evaluation criteria 
. 124-d. Discriminate between the coop training sta- 
tions ■ 

124-e. Organize by priority the selected coop train- 
ing stations 



-CoicpUe orientation information for mnp ^rp■fn■fn^ 
sponsors ~~ 

125-a. Identify information to be presented to se- 
lected coopy training station sponsors . 
125-b. Explain infornation to be presented 
125-c. Apply information to identify major- topics 

125- d. Categorize information by major topics for 

dissemination 

f 

M°y orientation worksho ^r coop training sta- 
tion sponsors '■ ' — =" 

126- a. Recall information for orientation presenta- 

tion to coo.p training station sponsors 
126-b. Translate information into a workshop format 



DEGREE OF 
BFOMTION 



10 



FREQ. OF METHOD OF 

Mmmmmm 



11 



13 



TIME OF 
iVALtelON 



16 



ROLE Vin CONTINUED . ; ^ 





COMPETENCIES AND BEHAVIOR 


DEGREE OF 
DfPORTANCE ' 


FREO. OF 

PERFOWIANCF 


ffiTHOD .OF 

WATTTATTriM 


. Tm OF 




1 


2. 


3 






1 


9 


3 




1 


2 


3 




L 

1 


2 


3 


' 4 


127. Develop a training agreenenf 


10 


k 


7 






7 


13 


1 






9 




¥ 

12 










127-a. Identify information to be included in train- 
ing agreement . 

- ■127;Jb. Sunaarize the information included on train>- 

ing agreement 
127-c. Emplpy information to establish format of 

training agreement 
127-d. Analyze information for specific training 

agreement statements 

128. Complete trainin^reement for each individn.i - 














, *■ 














1 


15 


5 




11 


6 








2' 


9 


10 






10 


1 


in 


1 


15 


k 


1 


handicapped learner ' ■ )' - , 
i28-a. Recall training agreement . ' . 
■•, 128-b. Identify individuals needing a training 
■agreement 

128- c.* Explain training, agreement to each individoal 

learner 

. 128-d. Relate steps in completing training agreement 
' to individual learner,. parent, and' employer 

129. Develop trainiag plan. 

IdrniTy intormation to be include'd in train"' 
'• plan . , , 

129- b. Summarize information to be' included in train- 
■ ing plan • 

129-c. Employ information to establish format in . 

training plan ^ 
129-d. Recognize information ;o fit format design 






















7 














13 




L 






1 


6 


14 






9 


3 


9 


1 


15 


5 
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200 



ROLE VIir- CONTINUED' 



QMPETENCIES AND BEHAVIOR 



30. Compile tasks for sele 
130-a. Identify occuf 
handicapped L 
130-b. Summarize occuj^c 



• of a specific 
; i L^st and abilities 
^ . J "tasks , " ^ - 

130-c. Relate occupational tasks to occupation place 

ment of a specific handicapped learner , 
130-d. Recognize tasks tha^ can be learned on the job 

Organize tra ining > plan for a selected ha ndicapppd ' 
learner ^ — ^ 



DEGREE OF 
IMPORTANCE 



14 



131-a, .Recall identified tasks for specific occupa- 
tion . 

131-b. Explain tasks to. training sponsor 
f -131-c. Relate tasks to training plan/ ^ 
" •131-d. ^Distinguish specific, information for. inQlui4on 
on training plan- , . 

'2. Fo rmulate school and coop work schedules with 



13 



13 



FREQ. OF 
PERFOK-IANCE 



10 



10 



.9 



METHOD OF 
EVALUATION 



10 



11 



10 



TIME 'OF 
EVALUATION 



17 



16 



learners, school and t raining soonsor 

1 n _ tjTTTTT" — ~. : ° ■ 



132-a 

132-b, 
i32-c! 

132-d, 



Identify time requirements for learner, 
school an^ training sponsor ^. 
Summarize time- requiremeijtts" ' : 
Relapfe the learner, and school time schedules 
to the training sponsor . • 
'Choose most appropriate^ time s.ctiedule. 



3. 



Familiariz e the learner with the coop trainin g sta- 
t ion . ■ . ' ■ ^- ~ '■ " 



■ • ■ ' ' 

133-i'. Recall all information about the learner 
^133-b. Be familiar with the characteristics of the 

^sp^cific coop training station ' - ■ 
133-c. Explain the characteristics of coop training 
station based on characteristics of learner 



15 



10 



11 



17 



EKLC 



ROLE Vlli - CONTINUED 



COMPETENCIES AND. BEHAVIOR 



h 



.13i Visit a coop training. station 

• , ,134-a. Define the procedure for visiting coop' train- 
ing station 

, 'l^H- IdenUfy reasons for vising coop tiainibg.'^t 



station 



134-c. Explain the specific purpose of the visit 



DEGREE OF 
IMPORTANCE 



15 



135. Or^anizej^ -jinEl ^jppreciation event 
135-a. Ident ^,, , i organizing the event 

.135-b. Tran. 'te ; , into' school calendar , ' 
135-c. Apply , ,ed steps according to time table 
135-d. Rfeeognlze iollow-up steps to insure success 

136. Forinulate^^rocedure for PVAl., qt.ing leatner's exp p.ri 
, ences at coop training station ' 

■ 136-a.Mdentify elements. to: be evaluat d at the coop,' 
■ training stations • 

,1364. Translate identified elements into 'an , evalua. 
tive instrument 

, • 136-c. Relate evaluative instrument of learner's 

experiences to selected .^foop training stations 

■136-d. .Analyze evaluati^fe instrument for validity 

_ ... . and reliability, 

137' Apply^procedure f or evaluating' individual learner's 



■experiences a t a coop training st-aM'nn 
,137-a. Be .familiar with .procedure for. evaluating 
' • learner's experiences ~ 
I37-b. Translate evaluative procedure to training 
sponsofCs) and learner(s) 



2 



3 



4 



14 



5 



FREQ, OF 
PERFORMANCE 



1 




2 



13 



3 



19 



16 



4 



METHOD OF 
EVALUATION 



1 



3 



4 



11 



12 



TIME OF 
EVALUATION 



I 



2 



3 



4 



18 



14 



2 6 



11 



17 



ROLE VIII - CONTINUED 




COMPETENCIES AND BEHAVIOR 



138. ronnulate termination procedures for learners In 
coop training stations ^ " ; ' " 
13'8-a, Recall learners training plan ■ y 
' . 1384. Be^familiar with evaluation data of the learn^ 

er's experiences 'at coop training 'stations 
■ • 138-c. Sumarize the evaluation data of the learn- 
er's experinices at coop training stations 
. 138~d. Relate . -jluation data of the learner's 
, experiences at the coop ^training stations' 
' to the training plan ' 
■ 138-e. Analyze, data to assess learners need(s) iul- 
■ fillment for possible termination froin the- 
coop training station participation 

Mlop^ cooperative coordination itinerary 



139-£. l^mtxT' inforinaiijn to be included on Itine- 
■ary 

,1'3H 'iniscrize inf^orraallon in format design 
: 139'c. iCTat design to record infonp.ation 
139-d. ijialvzf information weekly 

ADDITIONAL IDn;...:HIIl mMPymTTirc 



ROLE IX EVALUATES LOCAL PROGMl ' 



COMPETENCIES AND BEHAVIOR 



140. Determine components of program to be evaluated 



140-a., Identify components of program to be evaluated 
U0-bK>^Recogni2e the value of program componeiits 

140- c. Relate' the usefulness of the components to 

program goals . , ' ' ' 

1^1' Develop procedures and techniques fo r collecting 
evaluation data. 

141- a. Identify techniques fpUata collection 
141-b. Recall components of program'to be evaluated 
141-c. Explain collection techniques' in terras of com- 
ponents to be evaluated 

141- d. Demonstrate 'effectiveness, of collection tech- 

niques. • ' 

Ul-e. Categorize evaluation techniques and proce- 
,-. dures according to components 

142.. Prepare evaluation forms and instruments . 

14'2-a.. Recall program components to be evaluated and 
techniques 'for evaluation 

142- b. Recognize appropriate formats for instrument 

design 

142-c, Relate'apprQpriate format design to collection 
techniques and procedures ' 
^ •U2~d. Categorize instruments and,. forraa,ts according 
, to 'collecti:n techniques and procedures 



■DEGREE, or 
IflPORTANCE 



11 



10 



9 



10 



10 



3 



5 



FREQ. OF 

PERFORJL\I^CE 



1 



2 



12 



15 



18 



METHOD OF 
EVALUATION 



1 



2 



13 



13 



10 



4 



.m OF 
EVALUATION 



1 



2 



3 



11 



12 



I 



ROLE IX - CONTINUED 



COMPETENCIES AND BEHAVIOR 



— » 



DEGREE OF 
IMPORTANCE 



1^3. Determine sourcQs for ^■nnpntijnj ^eyaioatlon itif or- 
mation . ' ' ' 

•143-a. List potential sources of evakatiDn informa- 
tion 

143-li. Recall components of program to bt evaluated 
U3-C. .Suimarize components to be evaluaized 
U3-d. Relate evaluation c. iiiiponents to pciential in- 
. ' • forniatlon sources 

144, Mendjie_s e5uenti frame for p rotpm evalua- 
tion 



144- a< Recall prograi components to be evaluated • 

■ U4-b. Indicate possible- sequential time frames for 
evaluation 

U4-C. Relate components to sequential time frames 

.^^5. MlLg Xilyjtion procedures and tecimlques 

145- a. Recall evaluation procedures and techniques 

145- b. Differentiate- among procedure and techniques , 

depending on components to be evaluated - 

146. Evaluate prog ram eval uation data " 

146- a. Recall program evaluation data 
146-b. Summarize evaluation information 

146-c, Relate evaluation data to stated program cri- 
teria (goals) 
Uo-d. Recognize discrepancies between evaluation 

, inforipation and goals 
146-e. Organize evaluation data in relation to pro- 
, ■ gram goals 



1 



13 



210 



\ 



11 



11 



5 



FREO. OF 

PE.i'niMANCE 



ERIC 



' A: 



2 



16 



16 



11 



3 



12 



KETHOD- OF 
EVALUATION 



1 



12 



3 



4 



I TIME OF ' 
EVALUATION 



9 2 



11 



11 



13 



14 



r 



16 



14 



6 1 



•I- 



til 



C0I1P£TENCIES AND BEHAVIOR 



Detenaine progr am inodifications based on evaluatio n 
Infomation ' ~ ~ — " 

147-a. Recall evaluation inforination 
m. Suiiiiiiarize possible program changes indicated 
, , by evaluation information 

147- c. Relate possible 'modifications to overall pro- 
. grain : 

148., pistribijte evaluation dat-a ' _ 

148- a. Recall' /evaluation results 
■ 148-b: Sumpiarize evaluation data for distribution 



ADDITIONAL IDENTIFIED COMPETENCIES 



DEGREE OF 
IMPORTANCE 



1 



13 




2. 



3 



4^ 



■5 



FREQ. OF 
PERFORMANCE 



1 



2 



.3 



15 



METHOD OF- TIME OF 
EVALUATION EVALUATION 



1 



2 



4 



11 



13 



■ROLE X - MAINTAINS AND IMPROVES PROFESSIONAL COMPETENCIES 



COMPETENCIES AND BEHAVIOR 



149. Be committed to p rofeso-lnnal , organization 



149- a. Develop an awareness of professional organl- 
; •• ■' zation^ " ' ° 

, 149-b. Contribute to the leadership of a professiona 
t organization 

0 

^50* Be comnitted to educational advancemetit ' 

150- a. Recognize eaucational abilities and liniita- 

.150-b. Engage i^i educational advancement activities' 

Examine current t Tends of the teaching profession ' 

151- a.. Recognize current trends of the teaching pro- 

fession . • ; 
■ 'ISl-b. Acquaint sqlf with, current trends of the ' 
. teaching profession 

' ^5^'. y strongly about participating in lor^^l ..rhnni 



Systeni meeting 
l;3|-a. Be aware of local school system meetings 
15K. Contribute to the leadership of local school' 
'■■ : systtem^ meetings ■ ■ 

• ,■ ■ - I ■• . ■■ ' 

lj3. Values enthusiasni for thp ^eaching profession 

153- a. Appreciate expression of ekhusiastic teach- 

■Ing behaviors ' ■ , ''.,1, » ' ' 

■ 153-b. ■ Perform prof essionafitfeing tasks with 

■ enthusiasm .yi-r^ 
, ' ■ ' ' ■ ■ ■ 

154. Values learners as 'individual^;. '\ ' 

■ . . 154-a. Be aware of the individuality ofv each learner 

154- b.. Respond with interest to the individuality 

of each learner 



DEGREE OF 
IMPORTANCE 



11 



11 



13 



20 



2 



3 



4 



5 



7 1 



}. OF 
PERFORMANCE 



1 



2 



'6 



3 



13 



4 



10 



12 



10 



11 



17 



METHOD OF 
EVALUATION 



,3 



11 



TIME OF 
EVALUATION 



15 



12 



16 



13 



13 



10 



13 



15 



15 



18 



19 



4 



213 



■ROLE X - CONTIEED 



C0M?ETENC1ES^;^ND BEHAVIOR . ' ' ' 


T 

.1 


JtiiREE.OF/ 
[MPORTANCE, ' 


FREQ. OF 

PERFOE>IANCE 


METHOD OF 
EVALUATION 


TIME OF 
EVALUATION 




'l 


2 


3 


4 


5 


1 


2 


3 




1 2 


3 


4 




2 


3 4 


•155. l£ievotedjp^ and fair teaching pnnhV«. ■ 


u 


3 








17 


3 


1 




8 


3 


10 




20 




• -a. Recognize honest and.fkir teaching practices 
155-b. Comply with honest fair teaching practices 

156. Respect learners' ideas and beliefs ' 
■ i56-a. Be aware ot learners' ideas and beliefs . 
































rs 


3 








18 


3 






6 


6 


9 




19 


1 


- : 156-b. Respond with interest to learners' ideas and 
. ^ beliefs ■ ■ 

157. Examine^personal mistakes afty inadeqnan'p. • 
































157-a. Be conscious ot personal mistakes and inade-"" 
■quacies ■ ' 

■ 157-b. Participate voluntarily in efforts to'iniprove' 
. ^ , inadequacies and rectify mistakes 


16 


5 








17 


3- 


1 




6 

■ 




15 


■2 


18 

. ^■ 


1 


■ .158. Value rapport' with and' empathy for learner. 


20 


■1 








17 


4 






6 


4 


11 


2 


18 1 




li)8-a. Be sensitive to the interpersonal relation- 
^ ■ ' . ships with learners 

158- b. Contribute to the development of rapport and 

empathy in learner relationships ■ 

159.: Value_tl^^ displaying courtesv ..H 
^ iiy-a. Appreciate courtesy and tactful beha^^r ^ 

159- b. Engage in courtesy and tactful behavior 

160. . Value the importance nf h.ing prompt 
























■ 






f: 


13 


1 








U 




J. 




_± 


1 




A 


19__ 


I 


17 


a 

2 


2 






















5 




lou-a. Appreciate-promptness in int'eraction with 
others ■ ' , • " 

'• 160-b. Accept responsibility for being prompt ' 

" ■. ; • . • 












18 


3 




• 


9 


2 


10 


2 


18 : 


I ' 

s 

It 



erIc : • . 2i7 



ROLE X%' CONTINUED 



COMPETENCIES AND BEHAVIOR 



1^1' yalue dependability in self and others 

Be aware of conmitments to others ' 
: 161-b., Assume responsibility for meeting comitments 

162. Value self confidence and poise 



162-a. Be aware of the effects self confidence and 

poise have on others' 
162-b. Perform tasks with poise, and self confidence 

^^^\ Valtie patience, sympathy, and underst.nrlinp 



163- a. Listen to others with patience, sympathy, and 
understanding ' ^ , ' j • 

, 163-h. Find pleasute in being patient, sympathetic, 
•, and understanding of others and/or their ideas 

^6^' Value responsible behavior in^s^lf and others 
. 164-a. Be aware of the advantages of responsible- be- 
havior' 

164- b. Engage in responsible behavior 
163. Value sincerity ^jn self and others 



165-a. Appreciate honest and- genuine behavior ' 
165-b. Interact with others -in an honest and genuine 
■ manner 

1^^' Prefer a positive attitude, in relatlonfibin with 
learners ■ 



166-a. Recognize the advantages of a positive- atti- 

• tude^ith learners ■ ' 

166-b. Interact with others. in a positive manner 




DEGREE OF 
IMPORTANCE 



18 



16 



17 



18 



2 



.4 



3 



5 



FREQ. OF 
PERFORMANCE 



1 



18 



18 



17 



2 



15 



15 6 



4 



MD3i .OF 

Ea]:L:-noN 



1 1 



im OF 

EVALUATION 



4 



t8 1 



13 



111 



1212 



17 



17 



12 



10 



16 



17 



17 



4 



2 a 



ERIC 



CONTINUED 



COMFSIENC 7; BEr.: lOR 



167. .Examine pt; r^sai^ prejudicB 

167-a., 3e .cnr.suoq^ of personal prejudice 
167-b. :epr, ■ ::JDnsibilit3r of coping with personal' 



168. MuLi^-^^: .f -umor in interaction uiV- nM..rc 

ml' '""^'''^ ■'^^ advantage of a sense :f humor 
168-b. ; with others in a humortas oanner 

169. Be loyai^ ^rh^ ^ratic prlncip lei; 



169-a. If :;vTi.i o? democratic principles 
169-b. f- .;N:i|r^, with learners in a democratic 



170. Value er.c ior^ stability in self and others 
^ 170-a. Be ^orrious of the Characteristics of a sta 

bl £:3onality , 
170-b. DL^-.^a;, characteristics, of -an emotionally 
s:tarue i^erson 

171. Mue_a^jy, ti^^ working relatiQnsh.i-p i^ifK^M.^.. 
1/1-a. Toi£rate the ideas and opinions of others 

. 171-b..CoafHrat5 with others to achieve a productive 
relaiijjnship 

Value loyait^ i:: relationsiiips w ith others 



172-a. Be sesir:. ,a to the charactetistics of a loyal 

persDi; 

1724. Displs- -aracteristics .of a loyal person 
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-,>a. ie aware of the Lj-.-antagti caking responn- 
3iliuy fcr cievelc, „ng mirmivi and resource- 
iul ideas 

:'3-t Accept responsibility, fcr ie'^eloping ionova- 
zive and resourceful ideis 

1/4. ,=lu£ qualities of laadersaip h self .and others 
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Jk-L. 3e aware of leadership chEiacieiistics 
'Ik-i, Contribute tc leadf : res^msibilities ' 

175. 'alue sariousness,. of puri!--^? 
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_75-a, 3e aware of the characteristicis of contribu- 
ting to seriousness of purpose 

1754. Accept responsibility for exhibiting serious , 
intent 
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176.. Value completion of tasks 
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176-a. Be awsre of the importance of effective time 
lEEnagaient 

176-b. Cainplyidth effective time raanagenent fci com-i 
pletion of tasks. 

177. Value ths ability to influence orhers in a positive 
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177-a. Be aware of ihe characteristics which facili- 
tate persuasiveness ' • 

177-b, Accept responsibility for personal persuasive- 
ness 
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i'8-a. Ee avare of r 



e :.~:c'\i2nce of arcf^^ination ad 
creativity r; mesrin.? professiona obligations 
-;.»-D. Find pleasur. in b:iin|; ima^initlva cad 
creative ■ 

179.. :'Tef£r optkistic view^oi::- 

~'9-a. 5e conscious of the advantage of optimistic 
■■'iewpoint 

, - r-b. Respond in an opt^stic maniiisr i:: interper- 
• sonal interac::ionE 
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180. Mi^LtlEiyHt^ ^^i,,. 
ships confidential]' 

180-a. Recognize the imprciaiice of cc^ridentiaiiity 

dealing :.;ith otr^rs 
180-b. Assume resp-Diisibili^' for mainr^Eiring confi- 
dential , relationships 
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181, Develop cj hjj^jso ^- pf eu-ation 

. 18Ka. Be ,iva:e vf . varietv of educational ijaiiuso- 

• , 18Nb. Accu£int on.vc;: with a variety of educancnall 

philosophiei^ 
181-c. Examine phi! .fr.nhies of education 
181-d. Identify cten^sristics of accepisrle ec-ca- 

tLonal pb.il: --t^hr^s 



11 



182. M!L^fa^.i>^;^_jLs ^ - 
, 182-a. ^e. .cEis;c:D.tis ,. f the sthical standards of ne 
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182-!).. Cotipl^ ,dth tne ethical standards of the pro- 
■ fessior, 
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181. Be loyal to school policies and legal regulations 
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183-a. Be aware of school policies and regulations 
183-b. Comply with school policies and legal regula- 
tions 

184. toine controversial issues in a professional 
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184-a. Be sensitive to controversial issues of pro- 
fessional nature 
^ 184-b. Respond with interest to important aspects of 
'■ the issues at hand ,> 

135., Value making contributions to school and coranunitv • 
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ib5-a. Recognize .school and conmunity activities to 
which a personal' contribution can be made 

185-b. Contribute expertise to school and coirjnunity 
activities . . , 




































186. lyue participation in non-instructional school 
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activities 

186-a. Be aware of non-instructional school activi- 
ties 

186-b.' Participate in non-instructional school 
activities" 

187. Value research activities in education 
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187-a. Reco'gnize the importance of contributions 

to professional activities 
187-b. Participate in professional research^activi- • 

ties ' 
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